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Letter From the Authors

Dear Reader,

Imagine how people would react to you if the next time you went to the university
bookstore you tried to haggle at the cash register for your textbooks. Or if the
next time you caught a cold you explained to your friends that you were sick
because a jealous person had hired a witch to cast a spell on you. In both cases, a
lot of people would think you are crazy. But in many societies throughout the
waorld, a lot of ordinary people would consider you crazy for not haggling or for not
explaining your misfortunes as the workings of a witch,

[ssues such as these raise some interesting questions. How do people come to
believe such things? How are such beliefs reflected in and bolstered by individual
behavior and social institutions in a society? Why do we believe and act in the
ways we do? Such questions are at the core of the study of culture. The idea of
culture is one of anthropology's most important contributions to knowledge.

The goal of our textbook is to help students develop the ability to pose good
anthropological questions and begin answering them, our inspiration coming
from the expression "99% of a good answer is a good question.” In a deliberately
concise way, we guide students through contemporary and provocative issues
and then use theories, ethnographic case studies, and applied perspectives as
ways of explaining how anthropologists have looked at these topics over time,
Qur approach emphasizes what is currently known within the study of cultural
anthropology and issues that continue to challenge anthropologists.

Central to the plan of this book are three underlying principles that guide our
approach to cultural anthropology:

« Anemphasis on learning how to ask important and interesting anthropologi-

cal questions.
«  Applying anthropology to understand and solve human problems.

«  Respecting tradition, with a contemporary perspective.

Every chapter, every feature of the book has been written with these principles
in mind. We have written a book about anthropology that draws on insights
anthropologists have learned during the twentieth century. At the same time,

xiK



xX Letter From the Authors

with its cutting-edge content and pedagogy, this is a textbook that provides what
students need for the twenty-first century.

For most students, an introductory course in cultural anthropology is the
only educational exposure they will have to anthropological thinking. Most
readers are unlikely to see anthropological thinking as relevant to their own
lives unless we find a way to make it so. This book represents our endeavor to do
just that.

Here'’s wishing you greater appreciation of cultural anthropology and a lifetime
of cultural revelations to come.

Sincerely,

Raobert L. Welsch
Luis A. Vivanco

A note about the turbulent times of the COVID-19
pandemic:

We completed the first draft of this manuscript for the third edition during
February 2021, a period between the initial upheaval in our lives during Spring
2020 caused by the outbreak of COVID-19 and before widespread vaccination
campaigns promise to “restore normalcy.” As we go to press, in the United States,
more than 35 million people have become infected with the virus and more than
700,000 have died.

The senior author of this textbook was an undergraduate in 1970 when stu-
dent protests across the nation erupted following the National Guard’s shooting
of 13 students on the Kent State University campus, killing four students and
injuring nine others. Students were sent home at many of these universities and
it seemed to many of us that life was so profoundly disrupted that things would
never return to anything approaching normal. Both authors were profoundly
affected by the events of 9/11, which disrupted international travel for many
weeks and likewise deeply affected our students. And nearly all of us were
affected in diverse ways by the financial crisis of September 2008, which
brought so much economic disruption that is reflected in the economic proh-
lems affecting so many families today.

The COVID-19 pandemic has combined all three of these periods of upheaval,
along with a health crisis, a socioeconomic crisis due to the shutdowns, and
nationwide civil unrest following the murder of George Floyd in Minneapolis at
the hands of police and an attack on the U.S. Capitol after months of false claims
of a stolen presidential election. For many students, it will seem that the basic
form and character of the world they grew up knowing has suddenly disappeared.
There will be many changes that emerge from this turbulent period, and we



Letter From the Authors XX

understand students’ worries and anxieties as all of us try to find our way through
this uncertain time. From experience, we can attest that life will eventually return
to something closer to the patterns we all were used to, even if some aspects of life
have likely changed forever.

In response to these health, economic, and social disruptions, we have added a
few thoughts into the text that reflect the turbulent times we have all experienced,
largely by including new insights from these various crises to show how an
anthropological approach can help faculty and students have a better under-
standing of the world in which we live.

RLW & LAY
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Preface

What is cultural anthropology, and how is it relevant in today’s world? Answering
these core questions in a concise way is the underlying goal of this book.

Cultural anthropology is the study of the social lives of communities, their
belief systems, languages, and social institutions, both past and present. It pro-
vides a framework to organize the complexity of human experience and
comprehend global cultural processes and practices. The practice of cultural
anthropology also provides knowledge that helps solve human problems today.

Unlike textbooks that emphasize the memorization of facts, Asking Questions
About Cultural Anthropology: A Concise Introduction teaches students how to think
anthropologically. This approach helps students view cultural issues as an anthro-
pologist might. In this way, anthropological thinking is regarded as a tool for
deciphering everyday experience.

Organized Around Key Questions

Each chapter is built around key questions that can be answered by cultural anthro-
pology. Through these unique chapter-opening and follow-up questions, students
will see how classic anthropological concerns relate to contemporary situations,

Solving Human Problems

Atthe heart of Asking Questions About Cultural Anthropalogy: A Concise Introduction
is the belief that anthropology can make a difference in the world. We explain how
anthropologists have looked at a wide range of human issues over time—mediat-
ing conflict, alleviating social problems, and contributing to new social
policies—exploring examples but also explaining challenges that still remain.

The Past Through a Contemporary Perspective

Asking Questions About Cultural Anthropology: A Concise Introduction represents
our effort to close the gap between the realities of the discipline ta day and tradi-
tional views that are also taught at the introductory level, We believe that there is
much to be gained, for ourselves and our students, by strengthening the d ialogue

XV



Preface XV

between generations and subfields ﬂfanthmpulugists. We endeavor to bring clas-

sic anthropological examples, cases, and analyses to bear on contemporary
questions.

An Active, Concise Approach

We recognize the appeal of a shorter introductory text that covers the essential con-
cepts, terms, and history of cultural anthropology. Many instructors prefer such an
efficient approach because it introduces students to the widely-accepted funda-
mentals while permitting the complementary use of monographs, a reader, articles,
lectures, field-based activities, and other kinds of supplements. In constructing this
text, we have aimed to balance concise coverage of fundamental content with a con-
tinued commitment to an active, learner-centered pedagogy that will also help
students develop their anthropological Q. For those instructors who prefer greater
breadth and depth along with that active approach, we recommend our full-
featured textbook Cultural Anthropology: Asking Questions About Humanity.

Why We Wrote This Book

In view of how most academic work and life is organized and practiced today, our
co-authorship is a somewhat unlikely collaboration. We come from different gen-
erations of anthropological training, teach at different kinds of institutions, do
our research in opposite corners of the world, and work on different topics. Given
the pressures and realities of regional and topical specialization within the disci-
pline, we might not even run into each other at conferences, much less have
reason to work together.

But as teachers concerned with sharing the excitement of anthropological findings
and thinking with our undergraduate students, we share a lot in commeon. For one,
we believe that there is strength in diversity, and we think our differing backgrounds
are more representative of the breadth of the discipline and who actually teaches
introductory courses in cultural anthropology. Because both of us feel that anthro-
pological thinking is for everyone, we wrote this textbook to appeal to instructors
who blend traditional and contemporary views of anthropology and teach students
of many cultural backgrounds. We do this by treating the learning experience as a
process of actively asking questions about real-world problems and applying theoret-
ical insights to understand them, as nearly all anthropologists actually do.

Guiding You Through the Book

Each chapter opens with a contemporary, real-life story introducing the theme of
the chapter. The chapter-opening narrative concludes with the core questions at
the heart of the chapter. Core questions posed at the beginning of the chapter are
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reflected in the titles of each major section in the chapter. Furthermore, the end of
each section in a chapter is capped with a thought-provoking question in Thinking
Like An Anthropologist, encouraging assimilation and application of key concepts.

Chapters include at least one of three types of boxed features. Anthropologist as
Problem Solver boxes describe cases in which anthropologists have applied disci-
plinary insights and methods to help alleviate social problems, mediate conflicts,
and (re)define policy debates. The Anthropological Life boxes provide students
with applied illustrations that demonstrate how studying anthropology can pro-
vide them with an array of useful insights and tools for living in the world,
whatever one'’s interests, values, or career. Finally, A World in Motion boxes focus
on the border-crossing dynamics and glabal flows of people and objects that char-
acterize and shape the contemporary world.

At the end of each chapter is a table that summarizes key points about each
section and highlights issues yet to be resolved. The goal here is to help students
understand settled knowledge and the findings of anthropology, as well as issues
that continue to attract anthropological attention. These tables demonstrate that
anthropology is a living and dynamic discipline.

New in This Edition

Building on the successful approach established in the first and second editions,
the third edition of Asking Questions About Cultural Anthropology features a num-
ber of changes designed to keep the material up to date, relevant, and engaging for
students. The following are the most visible changes:

« Two brand new features. Seven A World in Motion” boxes interspersed
throughout the book focus on dynamics of border-crossing through case
studies of international migration, communications, medical tourism, and
pilgrimage. Along with Chapter 5 (“Globalization and Culture™) and numer-
ous chapter-opening stories, this feature reinforces the relevance and power of
anthropological thinking for understanding globalization processes in the
contemporary world, The "Anthropological Life” feature provides students
with concrete, applied examples of anthropology’s relevance to careers, high-
lighting the skills, perspectives, and qualities that anthropology graduates
bring to their jobs and everyday lives.

»  Refreshed Approach to "Thinking Like an Anth ropologist.” In this edition,
based on reviewer feedback, we are taking a hiatus on the Thinking Like an
Anthropologist boxes from the previous two editions. But in keeping with the
spirit of those boxes—which were focused on the centrality of asking good

questions to thinking anthropologically—we have renamed our end-of-sec-
tion questions in each chapter with this title.

»  New chapter-opening stories drawn from real life. New case studies
exploring ethnographic research on the hacktivist collective Anonymous
(Chapter 3), the role of young women and online communications in
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driving changes in the English language (Chapter 4), the global travels
of a traditional Hawai'ian voyaging cance (Chapter 5), the politics of
water access in Mumbai, India (Chapter 8), the racialization of Italians
a5 White in the United States {Chapter 9), the contentious debates over
sex-testing in international sports (Chapter 10), the funerals of twe
important American figures in 2018 (Chapter 12}, the 2019 measles out-
break in Samoa (Chapter 13), and the efforts to memorialize the deaths
of migrants in the Arizona desert (Chapter 14) help students relate major
themes in each chapter to people’s real-world experiences,

In addition to these changes, we have added new coverage of key topics in vari-
ous chapters to ensure students receive a well-rounded introduction to cultural
anthropology. These additions include the following:

«  Chapter | features an expanded discussion of early anthropological interest in
understanding mass immigration to the United States at the turn of the cen-
tury, as well as discussion of anthropology's strengths in the workplace.

«  Chapter 2 includes a new discussion on how cultural anthropologists under-
stand human pessibility and flexibility,

«  Chapter 3 features new material on how ethnographic methods are being used
in online research as well as research with migrant communities.

«  Chapter 4 contains an expanded discussion of how anthropologists study gen-
dered language and the effects of new media technologies on language use,

«  Chapter 5 provides new perspectives on the historical depth of globalization
processes as well as the concept of the "global citizen.”

«  Chapter 6 has new material on the relationship between ecological refugees
and climate change.

+  Chapter 7 features a expanded discussion of how value is established through
cultural processes, and the economics of anthropology itself,

«  Chapter 8 contains new material on the role of anthropologists as politicians.

«  Chapter 9 features new material on the construction of Whiteness and how to
engage in difficult conversations about race and racism.

»  Chapter 10 contains a new section on recent research and activism in feminist
anthropology.

«  Chapter 11 features new material on anthropology’s relationship with fami-
ly-based social work.

«  Chapter 12 provides a new section on how world religions are localized, the
relationship between anthropology and personal religious faith, and contem-
porary pilgrimage.

«  Chapter 13 contains new perspectives on anthropology’s role in understand-
ing and ameliorating epidemics, as well as the relationship between tourism
and healing,

«  (Chapter 14 features new material on the relationship between anthropology
and museums and public art installations.
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@ Teaching and Learning Support
Oxford University Press offers students and instructors a comprehensive teach-
ing and learning package of support materials for adopters of Asking Questions
About Cultural Anthropology, 3e.

Oxford Learning Link
Oxford Learning Link at www.oup.com,/he /welsch-vivanco-concise-3e is a con-
venient destination for all teaching and learning resources that accompany this
book. Accessed online through individual user accounts, Oxford Learning Link
provides instructors with access to up-to-date ancillaries while guaranteeing the
security of grade-significant resources. In addition, it allows OUP to keep users
informed when new content becomes available,

Oxford Learning Link for Asking Questions About Cultural Anthropology
includes a variety of materials to aid in teaching:

»  Digital copy of the Instructor's Manual, which includes:

» Astatement from the authors describing their pedagogical vision,
clarifying the question-centered pedagogy, and offering advice on
how to promote active learning in the classroom

»  Chapter cutlines

»  Discussions of key controversies, which expand on the issues
highlighted in the “What We Know” and “To Be Resolved” columns
of the chapter-review tables

»  Keyterms and definitions and summaries

«  Lecture outlines

«  PowerPoint slides

«  Weblinks and blogroll

»  In-class activities and project assignments

»  Suggestions for class discussion

»  Additional readings

' Supplements to each box igure

»  Image bank

« A Test Bank organized around principles from Bloom'’s Taxonomy for cogni-
tive |&&rnin5, inc]uding;

= Multiple-choice questions

. True/false questions

«  Fill-in-the-blank questions

»  Essay prompts

»  Ethnographic film clips with supporting background and discussion questions
tor each clip, written by the authors, to explore and reinforce themes in the book.
»  Learning Management System Integration: OUP offers the ability to inte-
grate OUP content into currently supported versions of Canvas, D2L, or

Blackboard. Contact your local rep or wvisit https:// learninglink.oup.com/
integration for more information,



Digital Learning Tools

Asking Questions About Cultural Anthropology, 3¢ comes with an extensive array
of digital learning tools to ensure your students get the most out of your course

Enhanced eBook: The enhanced eBook provides students with a versatile,
accessible, online version of the textbook, with learning resources integrated on
the appropriate pages via clickable icons that connect to each study tool. The
eBook reader also provides functionality that will help students be more effective
in their study time—for instance, bookmarking, highlighting, note taking, and
search tools. Every new copy of the print text includes access to the eBook. The
eBook is also available for separate purchase, either online or through campus
bookstores.

Online Study Tools: Many additional online study tools are available at www.
oup.com, he/welsch-vivanco-concise-3e for the student’s self-paced learning and
assessment. For each chapter, these include:
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- Learning ﬂl‘lecﬂ‘l’EE

- Interactive exercises to engage students in heldwork experience

+  Flashcards to assist students in studying and reviewing key terms

+  Additional links to websites providing supplemental information on the top-
ics and ideas covered in the chapter

« Additional recommended readings that delve more deeply into the topics
discussed in the chapter and that broaden student conceptions of what one
can do with an anthropology degree

=  Self-grading review questions to help students review the material and assess
their own comprehension

Format Choices
Oxford University Press offers cost-saving alternatives to meet the needs of all

students. This text is offered in a loose-leaf format at a 30 percent discount off the
list price of the text; and in an eBook format, through Redshelf or VitalSource for
a 50 percent discount. You also can customize our textbooks to create the course
material you want for your class. For more information, please contact your
Oxford University Press representative, call B00.280.0280, or visit us online at
www.oup.com, he/welsch-vivanco-concise-3e,
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Anthropology

Asking Questions About Humanity
Human beings are one of the world's most adaptable animals. Evolutionary his-
tory has endowed our species with certain common physical characteristics,
instincts, and practices that have helped us to survive, even thrive, in every con-
ceivable terrestrial environment. Yet no group of people is exactly like another,
and as a species we exhibit tremendous variations across groups—variations in
our adaptations to the environment, physical appearance, language, beliefs, and
social organization.

Humans have always encountered groups of people who look different, speak
unfamiliar languages, and behave in unexpected or unpredictable ways. Although
sometimes hostility and wars break out between groups because of such

Intercultural Interactions.  In 1767 Captain Samuel Wallis and his crew were the first \Westerners to
reach Tahiti. Their first inceractions were peaceful and included an exchange of gifts between Wallis and
Queen Oberea. The cultural differences between the Tahitians and the English raised many important
questions about human differences and simalarities, for both parties—the kinds of dynamics that

interest anchropologists today, :
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differences, usually people have found ways to get along, often through trade and
alliances. To be effective at establishing strong social and political bonds in spite
of human differences has always required that people have a practical under-
standing of human variation.

Some of history's great travelers and explorers developed that practical under-
standing, among them the Venetian merchant Marco Polo (1254-1324), the
Norman cleric Gerald of Wales (1146-1223), the Flemish Franciscan missionary
William of Rubruck (1220-1293), the Moroccan traveler Ibn Battuta (1304-
1368), and the Chinese admiral Zheng He (1371-1433). These individuals were
all deeply interested in other peoples, and their writings express sophisticated
understandings of how and why the groups they encountered locked, acted, wor-
shiped, and spoke as they did (Bartlett 1982; Larner 1999; Menzies 2002; Direyer
2007; Harvey 2007; Khanmohamadi 2008; Fazioli 2014). Similarly, there is a
rich historical legacy of intellectual thought about human variation. The great
Chinese philosopher Confucius (531-479 BCE) communicated, in two of his
Analects, some principles for establishing relationships with yi (yee), meaning
cultural and ethnic outsiders. A generation later, the Greek historian Herodotus
(484-425 BCE), in his multi-volume Histories, described the diverse peoples and
societies he encountered during his travels in Africa, Southwestern Asia, and
India, offering a number of possible explanations for the variations he observed
ACTDES gr:_‘!-up:-.-

While all of these individuals were curious about other peoples and, at times,
were quite rigorous in their ways of thinking about human variation, they were not
anthropologists as we think of them today. Still, their various studies show that
getting along with peoples from different cultures has always been important,

These points lead us to our first question, the question at the heart of this chap-
ter: What is anthropology, and how is it relevant in today’s world? Embedded in this
broader question are the following issues, around which this chapter is organized:

How did anthropology begin?

What do the four subfields of anthropology have in common?

How do anthropologists know what they know?

How do anthropologists put their knowledge to work in the warld?
What ethical obligations do anthropologists have?

Anthropology is the study of human beings, their biology, their prehistory and
histories, and their dynamic languages, cultures, and social institutions,
Anthropology provides a framework for asking questions about and grasping the
complexity of human experience, both past and present. Anthropology is about

where humans have been, but it also provides knowledge that helps solve human
problems today.
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© How Did Anthropology Begin?

During the nineteenth century, anthropology emerged in Europe and North
America as an academic discipline devoted to the systematic observation and
analysis of human variation. Three key concerns began to emerge by the 1850s
that would shape professional anthropology. These were (1) the disruptions of
industrialization in Europe and America, (2) the rise of evolutionary theories,
and (3) the growing importance of Europe’s far-flung colonies and the vast
American West with their large indigenous populations whose land, mineral
wealth, and labor Europeans and Americans wanted to control.

The Disruptions of Industrialization

Industrialization refers to the economic process of shifting from an agricultural
economy to a factory-based one. Industrialization disrupted American and
European societies by bringing large numbers of rural people into towns and cit-
ies to work in factories. These disruptions raised questions that motivated great
social thinkers who later influenced the rise of anthropology as a social scientific
discipline, in particular German political economists Karl Marx (1818-1883)
and Max Weber (1864-1920) and French anthropologist-sociologist Emile
Durkheim (1858-1917).

At the beginning of the nineteenth century, most people in Western coun-
tries were rural farmers. The rise of factory economies changed such basic
aspects of life as the range of people individuals encountered and sometimes
married, the activities they spent their days doing, and the role of religion in
their lives. In the midst of these upheavals, anthropology developed as a disci-
pline that sought to understand and explain how people organize their
communities and how those communities change. It also led scholars to con-
sider how industrialization affected peoples in European colonies in Africa,
Asia, Latin America, and the Pacific Islands. Important new questions were
posed: Why did these diverse societies organize their lives in the ways they did?
Why had the civilizations of China, India, and the Arab world develop social,
political, and economic patterns so different from those of Europeans? Asking
about how European villages and cities were structured and how they perpetu-
ated their cultures ultimately led to questions about howall sorts of non-Western
societies worked, as well.

Early scholars also took note of the new patterns of human migration that
accompanied these changes. In the United States, millions of immigrants from
southern and eastern Europe arrived in the United States between the 1890s and
1914. Many White Americans viewed them as racially inferior and threatening to
the social order. In response to the waves of anti-immigrant sentiments that fol-
lowed, some early American anthropologists sought to promote greater
understanding of who these people were through systematic research, as we
explain in "A World in Motion: George A. Dorsey and the Anthropology of
Immigration in the Early Twentieth Century.”



4 Chapter 1  Anthropology

A World In Motion

George A. Dorsey and the Anthropology of Immigration

in the Early Twentieth Century

George Dorsey.

Ceorge A, Dorsey was awarded the second PhD:
in the disciphne of anthropolegy from Harvard
Uiniversity in 1894, After archaeology and beoan-
thropology research in Peru and ethnographic
research among American Indian societies in
Ciklahoma and the Southwest, he took a job ar
Chacago's Field Museum. in 1909, he took a leave
of absence to collect objects and conduct Te-
search overseas. Concerns about emigration from
Eastern Europs, lcaly, and che Balkans had been
rsing, 50 Dorsey proposed to travel to Hungary
(chem part of the Austro-Hungarian Empire) 1o
study immegrants and their home communities.
As he explained in the Chicago Tribune in 1905 "
shall write of what | see and atempt 1o give an
historical background o the scene, only of
sufficient depth, however, to make intelligible the

scene itself” {Dorsey 1909: Nov 14:5)

L1

A century after their publication, it is strik-
ing how closely Dorsey's findings parallel those
of anthropologists studying contemporary
migratory flows to the United S5tates. For
example. Dorsey found that migrants from
Hungary were not necessarily planning on set-
thing permanently in the U5, but sought to
create social mobility back home. As he wrote,
*No one ever goes to America the first time
with the intention of remaining there. . .. Their
object is to acquire a certain amount of money
with which to pay a debr, 1o buy a house, or to
buy [and.”

Dorsey also observed that social and famil-
ial pacrerns shaped the migratory experience,
He described what scholars now call "chain
miigration,” in which individuals travel to des-
tinations where they already knew people
Once an individuals social networks in the
United States had grown, they might send for
other family members to settle with them.
Some villages in Hungary experienced a shorr-
age of labor because so many young people
had gone to the United States, But even still,
ar least one-third of migrants returned to
Hungary.

Even in this early period, immigration was
not as simple a pattern as public discourses—
then or now—may suggest. While there are
histarical particularities to all migration sto-
ries, the patterns Dorsey identifed show
impaortant commaonalities over time and place,
His insights further reveal the ways in which
anthropology has been useful in applying sys-
tematic research to clarify the dynamics of

imimigration for over a century.
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The Theory of Evolution

Evolution refers to the adaptive biological changes organisms make across gener-
ations. English naturalist Charles Darwin (1809-1882) developed a theory of
how different species of plants and animals had evolved from earlier forms. The
key mechanism of his evolutionary theory was what he called "natural selection,”
a process through which certain inheritable traits are passed along to offspring
because they are better suited to the environment.

For Darwin, the question of the origin of species was not a religious one (as
many people in his time believed) but an empirical one, best answered by observ-
ing whether species had changed and whether new species had emerged over
time. Thanks to contemporary geologists, Darwin knew that many early species,
such as the dinosaurs, had suddenly arisen in the geological record, flourished,
and then died out. For him, such changes were evidence that the natural environ-
ment had selected some species for survival and that extinction was the outcome
tor those not well suited to changing environments. When Darwin published his
groundbreaking work, On the Origin of Species in 1859, he experienced a backlash,
and rather few scientists accepted Darwin's ideas immediately. But as the century
progressed, more and more scholars came to accept the idea of evolution. Today,
scientists no longer view biological evolation as controversial, and nearly all
anthropologists and biologists accept evolution as the only way to explain the
relationship among animal and plant species or why humans have certain physi-
cal abilities and characteristics.

Colonial Origins of Cultural Anthropology

Colonialism is the historical practice of more powerful countries claiming
possession of less powerful ones. American seizure and domination of Indian
lands is a form of colonialism. Although the colonial period began in the late
fifteenth century, it flourished from the 1870s until the 1960s, which coincided
with the formation and institutionalization of anthropology as an academic
discipline. In these colonial situations, Whites established mines, fisheries,
plantations, and other enterprises using local peoples as inexpensive labor.
Colonies enriched the mother countries, often impoverishing the indigenous
inhabitants,

Colonized peoples everywhere had different cultures and customs, and their
actions often seemed baffling to White administrators, a fact that these officials
chalked up to their primitive or "savage” nature. Advocates of colonialism justi-
fied their actions—both politically and morally—through the othering of
non-Western peoples, that is, defining colonized peoples as different from, and
subordinate to, Europeans in terms of their social, moral, and physical norms
(Said 1978). At the same time, early anthropologists were developing new social
scientific methods of studying non-Western societies, primarily to inform colo-
nial officials how to govern and control such different peoples.
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Most Europeans and Ameri-
cans expected their colonial
subjects to die out, leading to the
urgent collection of information
about tribal societies before it
was too late. Well into the 1920s,
anthropologists pursued an
approach known as the salvage
paradigm, which held that it was
important to observe indigenous
ways of life, interview elders, and
assemble collections of objects
made and used by indigenous
peoples because their traditions
would soon disappear (Figure
1.1). Of course, today we know
that while some Indian tribes,
especially along the East Coast
of North America, largely died
out, many other groups have
survived and grown in popula-
tion. But these Native American

Figure 1.1 The Salvage Paradigm. Effores to doc-
ument indigenous cultures "before they disappearsd”
meotivated anthropologists and others—induding

well-known American photographer Edward 5. Curtis, cultures have had to adjust and
whio took this picture of an Apsaroke mother and ﬂdﬂpl to the Chal‘lging American
child in 1908 —to record the ways of cradicional ]andscape_

people

Anthropology as a Global Discipline

By the end of the nineteenth century, anthropology was an international disci-
pline whose practitioners were mainly based in Western Europe and the United
States. Although they had some shared concerns, anthropologists in particular
countries developed specific national traditions, studying distinct problems and
developing their own styles of thought. Throughout the twentieth century,
anthropology began to emerge in many non-European countries, as well. Many
students in colonial territories had attended European and American universi-
ties, where they learned anthropology, and in many cases, these students brought
anthropology back home. In these countries, anthropology often focuses on
practical problems of national development and on documenting the minority
societies found within the country’s borders. Today, anthropology is a global dis-

cipline with practitioners in dozens of countries asking many different kinds of
questions about hunmnit}'.
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THINKING LIKE AN ANTHROPOLOGIST

Can you think of something you do at your college or university that feels "natural” but is
probably done somewhar differently at anather college? Consider, far example, how your expe-

riences in high school classes may have led you to expect something different from your col-
lege classes.

What Do the Four Subfields of Anthropology Have
in Common?

Anthropology has traditionally been divided into four subfields: cultural anthropol-
ogy, archaeclogy, biological anthropology, and linguistic anthropology (Figure 1.2).

Cultural anthropology focuses on the social lives of living communities. Until
the 1970s, most cultural anthropologists conducted research in non-Western
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Figure 1.2 Anthropology's Four Fields.
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communities, spending a year or two of ethnographic fieldwork observing social
life (see Chapter 3). They learned the local language and studied broad aspects of
the community, such as people’s economic transactions, religious rituals, political
organization, and families, seeking to understand how these distinct domains
influenced each other. In recent decades, they have come to focus on more specific
issues in the communities they study, such as how and why religious conflicts occur,
how environmental changes affect agricultural production, and how economic
interactions create or maintain social inequalities. Today, anthropologists are as
likely to study modern institutions, occupational groups, ethnic minorities, and
social media in their own cultures as they are to study cultures outside their own.

Archaeclogy studies past cultures by excavating sites where people lived,
worked, farmed, or engaged in some other activities. Prehistoric archaeologists
study prehistory (life before written records), teying to understand how people
lived before they had domesticated plants and animals, as well as patterns of trade
and warfare between ancient settlements. Prehistoric archaeologists are espe-
cially interested in the transition from hunting and gathering to agriculture and
the rise of cities and states. Another branch of archaeology is hisforical archaeol-
ogy, which studies the material remains of societies that also left behind written
and oral histories, Focusing primarily on the past 500 years, historical archaeol-
ogy supplements what we know about a community or society with studies cf
recent historical migrations and cultural shifts.

Biological anthropelogy (alse called physical anthropology) focuses on the
biological aspects of the human species, past and present, along with those of
our closest relatives, the nonhuman primates (apes, monkeys, and related species),
A mainstay of biological anthropology has been the attempt to uncover human fos-
sils and reconstruct the pathways of human evolution. By the 19505 and 1960s,
biological anthropologists expanded into the study of human health and disease
and began to look at the nonhuman primates (especially monkeys and apes) to
determine what is part of our basic primate biology and what comes with culture.
Biclogical anthropology is currently a field with many specializations; in addition to
evolution, health and disease, and primate behavior, researchers also study human
genetics, the impact of social stress on the body, and human diet and nutrition.

Linguistic anthropology studies how people communicate with one another
through language, and how language use shapes group membership and identity.
Linguistic anthropologists also look at how language helps people organize their
cultural beliefs and ideclogies. These anthropologists have traditionally studied
the categories that indigenous people use in their own languages, attempting to
understand how they classify parts of their social and natural worlds.

Anthropology is by nature an interdisciplinary discipline. Its subfields cross
into many other academic disciplines across the social and natural sciences,
Cultural anthropologists, for example, often draw on sociological and psycholog-
ical approaches, as well as historical and economic data. Most archaeologists
need to understand the principles of geology, including how rock layers form over
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time and techniques used to date artifacts. Biological anthropology draws heavily
on morphology (which deals with the form and structure of organisms), cellular
biology, and genetics.

Cne thing that keeps such diverse subfields together is a shared history. In the
early twentieth century, anthropology became organized into the four subfields
we know today, from a shared evolutionary perspective. Archaeologists and cul-
tural anthropologists, especially in North America, generally see themselves as
asking similar kinds of questions about human cultures. Another reason for the
persistence of the four-field approach is that anthropologists share certain funda-
mental approaches and concepts, which they agree are important for making
sense of humanity’s complexity, These include culture, cultural relativism, diver-
sity, change, and holism.

Culture

Imagine how people would react to you if the next time you went to the university
bookstore to buy your textbooks you tried to haggle at the cash register. Or if the
next time you had a cold you explained to your friends that your sickness was
caused by a witch's spell. In both cases, most people would think you are crazy.
But in many societies throughout Africa, Asia, Latin America, the Pacific, and
other regions, a lot of ordinary people would think you are crazy for not haggling
or for not explaining your misfortunes as the workings of a witch.

Every human group has particular rules of behavior and a common set of expla-
nations about how the world works. Within the community, these behaviors and
explanations feel totally natural, which is to say, self-evident and necessary.
People who behave differently are strange, wrong, maybe even evil. Yet what feels
natural to one group may seem totally arbitrary to another. In anthropology, the
term culture refers to the taken-for-granted notions, rules, moralities, and behav-
iors within a social group that feel natural and suggest the way things should be.
The idea of culture is one of anthropology’s most important contributions to
knowledge.

Anthropologists believe that people have culture in two senses: the general and
the particular. Culture in the general sense refers to humans” possession of a gen-
eralized capacity, even necessity, to create, share,and pass on theirunderstandings
of things through culture. Culture in the particular sense refers to the fact that
people live their lives within particular cultures, or ways of life. In Chapter 2, we
explore the concept of culture more deeply, but here it is important to know that
when anthropologists use the term culture they are nearly always referring to
ideas about the world and ways of interacting in society or in the environment in
predictable and expected ways.

Cultural Relativism
Anthropologists carry with them basic assumptions about how the world works

and what is right or wrong, and these assumptions typically become apparent
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when one is studying a culture that makes completely different assumptions. One
possible response to the gap in understanding that comes with being in another
culture is ethnocentrism, assuming one’s own way of doing things is correct, while
simply dismissing other people’s assumptions as wrong or ignorant. 5uch a posi-
tion would render the attempt to understand other cultures meaningless and can
lead to bigotry and intolerance. To avoid such negative outcomes, anthropologists
have traditionally emphasized cultural relativism, the moral and intellectual prin-
ciple that one should seek to understand cultures on their own terms and withhold
judgment about seemingly strange or exotic beliefs and practices.

Human Diversity

Another of anthropology’s major contributions to knowledge has been to describe
and explain human diversity, the sheer variety of ways of being human around
the world. When anthropologists talk about diversity, they mean something dif
ferent from the popular usage of the term in the United States, which typically
refers to different kinds of art, cuisine, dress, or dance, as well as differences
among various racial and ethnic groups.

Defined anthropologically, diversity refers to multiplicity and variety, encom-
passing both similarity and difference. This idea of diversity-as-multiplicity can
shed light on the cultural effects of globalization. For example, people now drink
Coca-Cola, wear Levi's jeans, and watch CNN all over the world, leading many
observers to believe that the di‘.‘t!’!-iif}' of human cultures is in decline because
more people are participating in a global economy. Yet cultural differences do not
just disappear. In fact, globalization creates many new opportunities for cultural
diversity—differences and similarities—to thrive.

An example drawn from the southern Mexican state of Chiapas illustrates this
point (Figure 1.3). In Chiapas, some indigenous people have adapted Coca-Cola
for use in their religious and community ceremonies, For many generations, Tzotzil
Mayas (tso-tseel my-ahs)] in the community of San Juan Chamula used alco-
holic drinks—particularly
termented corn drinks and
distilled sugarcane liquor—
in their public and religious
rites (Nash 2007). To create
these rites, traditional
Mayan religious leaders
blended Catholic and indig-
enous traditions, combining
Catholicism's celebration
of saints’ days with the
Mayan belief that consum-

Figure 1.3 A Coca-Cola Distributor in San Juan ing intoxicating spirits helps
Chamula, Chiapas, Mexico.

individuals access sacred
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powers. Alcoholism, however, became a severe problem, and beginning in the
1940s many Mayas began converting to Protestant sects that ban alcohol, eroding
the power of traditional religious leaders. In the 1980s, these leaders began substi-
tuting Coca-Cola for alcoholic drinks in ceremonies. Some leaders gained great
personal wealth as distributors of Coca-Cola, deepening socioeconomic class divi-
sions in the community (Nash 2007). But community members incorporated
Coca-Cola into their ritual lives easily, accepting the notion that the soft drink’s
bubbles have powers once associated with alcohol, for example, the ability to help
individuals belch out bad spirits residing in their bodies (M. Thomas 2008).
Here is a powerful example of diversity-as-multiplicity: globalization has brought
changes to San Juan Chamula that resemble conditions in many other places
around the globe, but Mayas have imposed their own meanings on the soft drink,
using it in ways that reinforce some of their own distinctive cultural traditions.

Change

As the previous example about globalization and Coca-Cola demonstrates, our
waorld is dynamic and constantly changing. Anthropologists in each subfield are
specialists in studying human change. For example:

o Cultural anthropelogists study topics as diverse as how and why religious
change happens; the effects of migration on communities that send and
receive migrants; and how and why political violence can erupt in societies
experiencing rapid social change.

- ﬂr.:haeni!ugists 5[1,1;']}' the effects of environmental c]‘mngﬂ on past societies;
how changes in material culture reflect ongoing social, economic, and politi-
cal changes; and how complex state societies were formed and disintegrated.

«  Biological anthropologists study the processes of human evolution and how our
bodies and genetic make-up change in relation to environmental changes, cul-
ture, migration, diseases, and other dynamics.

«  Linguistic anthropologists study how new languages are formed when different
languages come together, and how social changes, such as changes in gender
relations, are reflected in and emerge from how people communicate with

each other.

Some of these changes, particularly changes in cultural practices can emerge
over a few years or a generation or two. Others, like changes in human biclogy,
can take many generations and are imperceptible to most living observers.
Americans, for example, have gotten considerably taller than we were in colonial
times, probably because of changes in diet. But this fact is largely unnoticed by
modern Americans unless we tour colonial houses from the 17005, where the
doors are not nearly as tall as those of today.

Anthropology also mirrors the changing world in which it is practiced. As new
topics, issues, and problems emerge, anthropologists study things they would not
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have studied several decades before. Today, for example, archaeoclogists may
study municipal garbage dumps to understand what people actually consume
and throw away. Cultural and linguistic anthropologists may explore how people
create new forms of communication and community in cyberspace. Biological
anthropologists specializing in primate behaviors may design studies to aid wild-
life conservation officials.

Moreover, the face of anthropology has changed in recent decades. Once a dis-
cipline dominated by White European and American men, anthropology is
increasingly practiced by women and members of many ethnic and racial minority
groups. In the United States today, in fact, women constitute the majority of pro-
fessional anthropologists. Around the world, decolonization has brought once
excluded indigenous peoples and minorities into universities, where many have
studied anthropology, further expanding the kinds of backgrounds and perspec-
tives represented in the global discipline.

Holism

In bringing together the study of human biology, prehistory, language, and social
life under one disciplinary roof, anthropology offers powerful conceptual tools
for understanding the entire context of human experience. The effort to synthe-
size these distinct approaches and findings into a single comprehensive
explanation is called holism. American anthropology has strived to be the most
holistic, a legacy of German-born Franz Boas (1848-1942), long considered the
founder of American anthropology.

In the discipline’s early years, it was possible for individuals like Boas and his
students to work in all four subfields because the body of anthropological knowl-
edge was so small. But within several decades, the expansion of the discipline and
increasing specialization within its branches forced anthropologists to concen-
trate on a single subfield and topics within subfields, a continuing pattern today.
In the face of specialization, anthropology has struggled to retain its holistic
focus.

And yet many anthropologists are deeply dedicated to holism, citing its ability
to explain complex issues that no single subfield, much less any other social sci-
ence, could explain as effectively (Parkin and Ulijaszek 2007), But how do

anthropologists actually come to know what they know? We turn to this issue in
the next section,

ITRAREN LTt iR e
THINKING LIKE AN ANTHROPOLOGIST

Can you suggest ways that you may learn how peaple in your town ar city view college scu-
dents from your campus?
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© How Do Anthropologists Know What They Know?
Anthropology employs a wide variety of methodologies, or systematic strategies
for collecting and analyzing data. Some of these methodologies are similar to
those found in other natural and social sciences, including methods that involve
the creation of statistics and even the use of mathematical models to explain
things, Other methods aimed at describing different cultures are more closely
allied with the humanities.

The Scientific Method in Anthropology

Anthropology often uses the scientific method, the most basic pattern of scien-
tific research. The scientific method starts with the observation of a fact, a verifiable
truth. Next follows the construction of a hypothesis, which is a testable explana-
tion for the fact. Then that hypothesis is tested with experiments, further
observations, or measurements. If the data (the information the tests produce)
show that the hypothesis is wrong, the scientist develops a new hypothesis and
then tests it. If the new tests and the data they produce seem to support the hypoth-
esis, the scientist writes up a description of what he or she did and found and shares
it with other scientists. Other scientists then attempt to reproduce those tests or
devise new ones, with a goal of disproving the hypothesis (Figure 1.4).

Note that this way of doing things is a method, not the pursuit of ultimate
truths. Its goal is to devise, test, and disprove hypotheses. Answering life's big
questions— Why are we here?"—is not the goal of science, At best, science can
provide a reasonable degree of certainty only about more limited questions, such
as—"How did our species develop the traits we now have?" Scientists regularly
disagree among themselves. Researchers with differing backgrounds and orienta-
tions ask different types of questions and look at data in different ways. Scientists
tend to see such debates as beneficial to the practice of science because the more
questions asked, the more observations made, and the more tests conducted, the
more knowledge is produced.

THEORIES GUIDE RESEARCH

Theories, which are tested and repeatedly supported hypotheses, are key ele-
ments of the scientific method. A theory not only explains things, it also helps
guide research by focusing the researcher’s questions and making the findings
meaningful. While many Americans assume that a theory is some wild hunch or
guess, when scientists use the term fheory, they mean a carefully constructed
hypothesis that has repeatedly been tested and retested. There is rarely any guess-

ing involved.

QUANTITATIVE DATA COLLECTION
Building and testing hypotheses and theories require data. Anthropology's sub-
fields employ a number of techniques for gathering and processing data. Some of
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Figure 1.4 The Scientific Method. The process is circular, not linear.

these techniques use quantitative methods, which classify features of a phenom-
enon, count or measure them, and construct mathematical and statistical models
to explain what is observed. Most quantitative research takes place in the sub-
fields of biological anthropology and archaeclogy, although some cultural and
linguistic anthropologists use quantitative techniques as well.

As an illustration of quantitative research, consider the work of Agustin
Fuentes, a biological anthropologist at the University of Notre Dame with whom
we have coauthored another book (Welsch, Vivanco, and Fuentes 2020). His
research examines the nature of human-monkey interactions and how, when,
and why diseases get passed between these species. Fuentes and his team have
observed monkeys and humans interacting in Bali, Singapore, and Gibraltar. In
each location, they recorded quantitative details about the interactions and peo-
ple’s rates of contact with monkeys. They took blood or fecal samples from both
the monkeys and the humans, analyzing them for pathogens and parasites. All of
these variables were considered independently and then compared statistically to
see what patterns emerged. Fuentes discovered that human-monkey interactions



vary depending on the species of monkey, human cultural patterns, gender differ-
ences in humans, and sex differences in the monkeys (Fuentes 2007).

QUALITATIVE DATA COLLECTION

Anthropologists also employ qualitative methods, in which the aim is to pro-
duce an in-depth and detailed description of social behaviors and beliefs.
Qualitative research involves interviews with and observations of people.

Research data come in the form of words, images, or objects. In contrast with
quantitative methods, qualitative research does not typically use research instru-
ments like surveys or questionnaires. The research instrument is the researcher
himself or herself, whose subjective perceptions and impressions of the subject mat-
ter also become the basis for knowledge. The ethnographic method, which involves
prolonged and intensive observation of and participation in the life of a community,
is a qualitative methodology, and it is a hallmark of cultural anthropology.

Luis Vivanco, one of this book's authors, is a cultural anthropologist who uses
qualitative methods to ask how global environmentalism changes people's relation-
ships with nature in Latin America. In one of his projects, he conducted more than
twenty months of research in Monteverde, Costa Rica, a rural community border-
ing a tropical cloud forest and renowned worldwide as a site of conservation and
ecotourism. He interviewed and observed local farmers, environmental activists,
ecotourists, and scientists, usually on multiple occasions and in public settings
(Figure 1.5). He collected newspaper clippings and reports from local environmen-
tal groups and took pictures of people going about their daily lives. His field notes,
recordings, images, documents, and personal experiences with environmentalists
and farmers have helped him understand environmentalism to be a complex arena
of social conflict where people struggle not just over how to protect nature, but also
over how to deal with rapid social changes related to globalization (Vivancoe 2006).

THE COMPARATIVE METHOD

Unlike other scientists, anthropologists do not conduct experiments or make pre-
dictions. Instead, anthropologists use the comparative method (Kaplan and
Manners 1972:42—43). The comparative method allows anthropologists to derive
insights from careful comparisons of two or more cultures or societies.

The research of this book's other author, cultural anthropologist Robert
Welsch, illustrates how anthropologists can use the comparative method. Welsch
has conducted extended ethnographic research both in Papua New Guinea and
in Indonesia (Welsch 2006). One ofhis projects made use of comparative research
strategies to understand the social and religious meanings of masks and carved
objects in three societies along the Papuan Gulf of New Guinea. To conduct his
comparative study, Welsch studied museum collections, pored over published
and unpublished accounts of the people whe collected the masks, and inter-
viewed older villagers about their traditional practices. He learned that although
these three societies used the same kinds of objects, their distinct decorative
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Figure 1.5 Monteverde Bus. In his research on emaronmentalism in Costa Rica, Lus Vivanco
explored the sacial dynamics of ecotourism. This focus led him to spend a lot of time among ecotourists,
such as the omes shown here arriving in Monteverde by bus

styles Exprs::j.ﬁed differences in the social purposes for which each society used
these same objects,

When Anthropology Is Not a Science: Interpreting Cultures

Not all anthropelogists characterize what they do as science. Describing other
people and interpreting their actions requires an understanding of their inner
lives and beliefs that no scientific methodology can grasp.

These days, most cultural anthropologists disregard the scientific ideal of the
researcher’s detachment from his or her subject of study: the belief that research-
ers should not talk about what they feel and experience or how their emotions and
experiences influence what they learn (Fabian 2001). The work of American
anthropologist Renato Rosaldo (b, 1941), who studied headhu nting in a Filipino
society called the Ilongot [Ill-lahn-goht], illustrates this point of view. When
Rosaldo (1989} asked the Ilongots to explain why they take heads, they said that
when a loved one dies, their grief turns to rage, and the only way to vent that rage
and get on with life is to take the head of a traditional enemy. Rosaldo initially
dismissed this explanation, assuming there had to be a “deeper” purpose, such as
creating group cohesion or allowing young men to prove their worthiness for
marriage by showing they could kill an enemy.

Then Rosaldo’s wife, Shelly, also an anthropologist, died in an accident during
heldwork in the Philippines, and his own devastating loss generated a similar
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The Anthropological Life

Anthropologists Are Innovators

In his book, The Ten Faces of innovation (2018), reframing a problem in a new way,
renowned industrial designer Tom Kelley humanizing the scientific method to apply
describes the qualities of innovative people, At it to daily life. Anthropologists share such
the top of his list is the anthropelogist, As he distinguishing characteristics as the
writes: wisdom to observe with a truly open mind;
empathy; intuition; the ability to “see”
The Anthropologist is rarely stationary. things that have gone unnoticed; a ten-
Eather, this is the person who ventures into dency to keep lists of innovative concepts
the freld to observe how people interact worth emulating and problems that need
writh products, services, and experiences in sofving; and a way of seeking inspiration mn
order to come up with new innovations, unusual places, (The Ten Faces of
The Anthropologist is extremely good at Innovation).

combination of grief and rage. While he was adjusting to Shelly’s death, Rosaldo
could grasp emotionally what the llongot were getting at. Dealing with the death
opened his eyes to the force of emotions in social life, something he and most other
anthropologists had never really considered. Rosaldo (1989) realized that his
training as an anthropologist, which emphasized scientific detachment, accounted
for his initial dismissal of Ilongot notions of headhunting. He concluded that his
other interpretations of head-hunting were not wrong; they just gave him an
incomplete picture of why the Hongot did it. He also concluded that ethnographic
knowledge is an open-ended process; as the ethnographer's own life experiences
and knowledge change, so do his or her insights into other cultures.

But anthropologists do not just try to understand the world of culture and other
human concerns, they also intervene in it in practical ways, which is an issue we
explore next.
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THINKING LIKE AN ANTHROPOLOGIST

How might you use a comparative perspective when visiting another country while on vaca-
tion? Consider the cultural contexts vou have experienced and how these might provide a
comparative framewaork for experiencing a novel society and culture.



18 Chapter 1  Anthropology

How Do Anthropologists Put Their Knowledge to Work
in the World?

Anthropological research is relevant and useful for addressing many social prob-
lems. At some point in their careers, most anthropologists get involved in work
with practical, real-world concerns, applying their research skills and knowledge
to the creation or implementation of policies, the management of social programs,
the conduct of legal proceedings, or even the design of consumer products.

Applied and Practicing Anthropology

Practical applications are such an important compenent of anthropology that
some anthropologists consider them the “fifth subfield.” These practical applica-
tions include those of applied anthropology, anthropological research
commissioned to serve an organization’s needs, and those of practicing anthro-
pology, the broadest category of anthropological work, in which the anthropologist
not only performs research but also gets involved in the design, implementation,
and management of some organization, process, or product. Under both labels,
anthropologists have effectively put their discipline to work addressing difficult
social, health, and educational problems, as the following snapshots demonstrate,

Mary Amuyunzu-Nyamongo: Bringing Cultural Knowledge
to Health Programs in Kenya

Like many other anthropologists, Kenyan anthropologist Mary Amuyunzu-
Nyamongo (Figure 1.6) works on pressing social and health problems
confronting her country. One of the many problems she has studied is the lack of
detailed knowledge of local communities that is necessary to make health
programs work. Amuyunzu-Nyamongo collected local knowledge from
insights about people’s health beliefs and practices through qualitative research,
For example, during a
campaign to control mos-
quito-borne  illness in a
coastal village, government
ofhicials wanted to conduct
blood screenings to identify
levels of infection. They told
school children to tell their
parents to get screened,
which failed. Amuyunzu-
MNyamongo knew that in
this culture, male heads of

Figure 1.6 Cultural Anthropologist Mary Amuyunzu- h':“-'l!'ifhﬂldﬁ control deci-
Myamongo. sion-making, She organized



