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Preface 

The Norton Field Guide to Writing began as an attempt to offer the kind of 

writing guides found in the best rhetorics in a format as user-friendly as 

the best handbooks, and on top of that, to be as flexible as possible. We 

wanted to create a handy guide to help college students with all their wnit- 

ten work. Just as there are field guides for bird watchers, for gardeners, and 

for accountants, this would be one for writers. 

In its first five editions the Field Guide has obviously touched a chord 

with many writing instructors, and it remains the best-selling college 

rhetoric—a success that leaves us humbled and grateful, but also deter- 

mined to improve the book with each new edition. To that end, we’ve 

added new chapters on writing explorations, creating remixes, organizing 

your writing and guiding your readers, and reflecting on your writing; 

new student examples throughout; improved advice on evaluating sources; 

and (we hope) improved writing in every chapter. New and expanded 

resources, envisioned and cowritten by Deborah Bertsch, provide practi- 

cal and inspiring support for instructors and students. But it’s not just 

us: this new edition has also been shaped by our community of adopters 

and their students. Through formal and informal reviews, emails and let- 

ters, and conversations with teachers and students using the Field Guide, 

we've learned from you what you need to teach effectively and what your 

students need to learn. 

The Norton Field Guide still aims to offer both the guidance new teach- 

ers and first-year writers need and the flexibility many experienced 

teachers want. In our own teaching we've seen how well explicit guides 

to writing work for students and novice teachers. But too often, writing 

textbooks provide far more information than students need or instruc- 

tors can assign and as a result are bigger and more expensive than they 

should be. So we’ve tried to provide enough structure without too much 

detail—to give the information college writers need to know while resist- 

ing the temptation to tell them everything there is to know. 



PREFACE 

Most of all, we’ve tried to make the book easy to use, with menus, 

directories, a glossary/index, and color-coded links to help students find 

what they’re looking for. The links are also the way we keep the book brief: 

chapters are short, but the links send students to pages elsewhere in the 

book if they need more detail. 

This new edition also marks an important change in the Field Guide's 

authorship—we want to welcome Deborah Bertsch as a coauthor. Deb, who 

teaches at Columbus State Community College, has a background rich in 

excellent teaching, has directed Columbus State’s writing center, and has 

been an important innovator in dual-credit course design and delivery and 

in various technologies of teaching writing, including instructional video and 

online instruction. Deb has contributed new chapters, Remixes (Chapter 22) 

and Reflecting on Your Writing (Chapter 35), substantially revised the Tak- 

ing Stock of Your Work questions throughout the book, and led the creation 

of new videos and interactive activities in InQuizitive for Writers that offer 

multiple ways for students to understand and apply the book’s advice. Along 

with making numerous other improvements throughout the book and its 

resources, Deb also re-envisioned the instructor’s guide to respond to today’s 

teaching challenges. Thank you, Deb. It’s good to have you on the team. 

WHAT'S NEW IN THE SIXTH EDITION 

Two new Genres chapters help first-year writers adapt to new rhetorical 

situations: 

e A new chapter on Explorations offers advice on using writing to 

explore approaches to problems (Chapter 21). 

e A new chapter on Remixes provides guidance on how to transform 

writing in one genre to another medium or for another audience 

(Chapter 22). 

New and revised Taking Stock of Your Work questions appear in each 

genre chapter: 

e Every Taking Stock question now connects back to key rhetorical 

concepts, explicitly encouraging students to reflect on their writing 
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knowledge and experience so that they can draw on these concepts 

for future composing tasks. 

Three new Processes chapters guide students in using writing as a tool 

for thinking: 

e Writing as a Process offers a succinct and reassuring overview of the 

different ways writers approach composing tasks (Chapter 26). 

¢ Organizing Your Writing, Guiding Your Readers offers practical advice 

on creating effective paragraphs, thesis statements, and topic sen- 

tences; crafting beginnings and titles and appropriate endings; and 

tying ideas together with transitions (Chapter 29). 

e Reflecting on Your Writing shows students how to reflect on their wnit- 

ing in drafting, in peer review, and in editing what they write; it then 

walks students through how to write formal reflections (Chapter 35). 

New readings throughout. As in previous editions, the Field Guide features 

authentic student writing from a range of two-year and four-year schools 

across the country, along with high-interest professional writing that dem- 

onstrates how the genres and processes learned in first-year writing transfer 

outside the classroom. These readings reflect the kinds of writing most com- 

monly assigned in first-year composition, and all student writing is docu- 

mented in the latest MLA or APA style. There are eleven new readings in 

the rhetoric, including seven by students: new essays in nearly every genre, 

including two new literacy narratives, a visual-text analysis of how inequality 

is conveyed through the architecture in the movie Parasite, a report on sleep 

deprivation in college students, an argument advocating for actors with dis- 

abilities, and many more (see asterisked readings in the table of contents). 

Updated coverage of digital tools 

e The Processes chapters have been updated with information on digital 

tools that support writers’ processes, like web-based concept mapping 

tools that help students generate ideas and text, as well as voice- 

recording tools, notes apps, and transcription apps for capturing ideas 

generated on the fly. (See Chapters 26-35.) 

Vil 



PREFACE 

e The Processes chapters also include information about ways to use 

storyboards and mockups as generative tools for multimedia and 

other types of writing. (See Chapter 28.) 

e The Doing Research part now includes more information about online 

tools for collecting, analyzing, and organizing source material. 

e The Media/Design part offers an expanded and thoroughly updated 

chapter, Writing and Learning Online, with advice on participating in 

synchronous and asynchronous classes, tips on productivity, and more. 

Norton Field Guide ebook. All new print copies of The Norton Field Guide 

now include access to the interactive ebook, with embedded videos from 

the new collection (see below). Standalone ebook access is available at 

digital wwnorton.com/fieldguide6 or can be offered through Inclusive 

Access programs on many campuses. 

A collection of new videos. The Sixth Edition offers a new collection 

of videos on key concepts—from thesis statements to the rhetorical 

situation—that help students visualize and apply the book’s advice. Each 

video is two to three minutes long, making them ideal for streaming in 

class or for independent viewing as a quick refresher. Videos are also 

embedded directly in the ebook, and many are assignable through InQuizi- 

tive for Writers activities. 

New InQuizitive activities. New activities on Thesis Statements, Elements 

of Argument, Rhetorical Situations, Paragraph Development, and Critical 

Reading Strategies complement the widely used activities on working with 

sources and editing sentences. Many of the new questions feature embed- 

ded videos from the new collection, and direct links to relevant pages in the 

Little Seagull Handbook ebook provide additional support. Access to InQuizi- 

tive for Writers and the Little Seagull Handbook ebook is now included with 

all new copies of The Norton Field Guide to Wnting, and both can be integrated 

directly into most campus learning management systems. 



Preface 

Norton Teaching Tools. All of the popular resources from A Guide to Teach- 

ing The Norton Field Guides to Writing can now be downloaded from the 

searchable and sortable Norton Teaching Tools site in formats that are 

editable and easier than ever to use. The site also provides guidance for 

effective use of the new video collection, InQuizitive for Writers assign- 

ments, and the Little Seagull Handbook ebook, whether in person or online. 

Highlights include: 

e Anew collection of common writing assignments comes with transpar- 

ent prompts that highlight purpose, task, and criteria; templates for peer 

review; sample rubrics; and sample student responses to assignments. 

e¢ New PowerPoint slides incorporate suggested class activities; chapter 

teaching tips have been fully updated as well as reformatted for easier 

application and assignability, and they now include guidance for dual- 

enrollment courses. 

e New chapters in Norton Teaching Tools and the printed Guide sup- 

port instructors interested in culturally responsive teaching, antiracist 

pedagogy, transparent assignment design, trauma-informed teaching, 

and more. Chapters on teaching writing online and contract (labor- 

based) grading have been extensively updated. 

WAYS OF TEACHING WITH 
THE NORTON FIELD GUIDE TO WRITING 

The Norton Field Guide is designed to give you both support and flexibility. It 

has clear assignment sequences if you want them, or you can create your 

own. If, for example, you assign a position paper, there’s a full chapter. If 

you want students to use sources, you can add the appropriate research 

chapters. If you want them to submit a topic proposal, you can add that 

chapter. 
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If you’re a new teacher, the Genres chapters offer explicit assignment 

sequences—and the color-coded links will remind you of detail you may 

want to bring in. The Norton Teaching Tools site offers advice on creating 

a syllabus, responding to writing, and more. 

If you focus on genres, there are complete chapters on all the genres 

college students are often assigned. Color-coded links will help you bring 

in details about research or other writing strategies as you wish. 

if you teach a corequisite, IRW, or stretch course, the Academic Literacies 

chapters offer explicit guidelines to help students write and read in aca- 

demic contexts, summarize and respond to what they read, and develop 

academic habits of mind that will help them succeed in college. 

If you teach a dual-credit course, the Norton Teaching Tools site offers 

advice on supporting students in various dual-enrollment contexts, includ- 

ing online, in high schools, and on college campuses. 

If you organize your course thematically, Chapter 28 on generating ideas 

and text can help get students thinking about a theme. You can also assign 

them to do research on the theme, starting with Chapter 47 on finding 

sources, or perhaps with Chapter 27 on writing as inquiry. If they then 

write in a particular genre, there will be a chapter to guide them. 

If you want students to do research, there are nine chapters on the 

research process, including guidelines and sample papers for MLA and 

APA styles. 

If you teach for transfer, three chapters about fields of study help stu- 

dents connect what they’re reading, writing, and learning in your class 

to other college courses. The Considering the Rhetorical Situation ques- 

tions that appear throughout the book prompt students to reflect on the 

key concepts of audience, purpose, genre, stance, and media/design, 

thus helping students develop a framework for analyzing future writ- 

ing tasks. 
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If you teach writing about writing, you might use the chapter on literacy 

narratives as an introduction to your course—and use the Fields section 

to help students research and analyze the key features of writing in par- 

ticular disciplines or careers. 

If you focus on modes, you’ll find chapters on using narration, descrip- 

tion, and so on as strategies for many writing purposes, and links that 

lead students through the process of writing an essay organized around 

a particular mode. 

WHAT'S IN THE BOOK 

The Norton Field Guide covers twelve genres often assigned in college. Much 

of the book is in the form of guidelines, designed to help students consider 

the choices they have as writers. The book is organized into eight parts: 

°° ACADEMIC LITERACIES. Chapters 1-4 focus on writing and reading in 

academic contexts, summarizing and responding, and developing aca- 

demic habits of mind. 

M™ RHETORICAL SITUATIONS. Chapters 5-9 focus on purpose, audience, 

genre, stance, and media and design. In addition, almost every chapter 

includes tips to help students focus on their rhetorical situations. 

A GENRES. Chapters 10-21 cover twelve genres, four of them—literacy 

narrative, textual analysis, report, and argument—treated in greater 

detail. 

@ FIELDS. Chapters 23-25 cover the key features of major fields of study 
and give guidance on reading and writing in each of those fields. 

e) PROCESSES. Chapters 26-35 offer advice for generating ideas and text, 

drafting, revising and rewriting, editing, proofreading, reflecting, com- 

piling a portfolio, collaborating with others, and writing as inquiry. 

® STRATEGIES. Chapters 36-45 cover ways of developing and organizing 

text—comparing, describing, taking essay exams, and so on. 
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@ RESEARCH / DOCUMENTATION. Chapters 46-54 offer advice on how to do 

academic research; work with sources; quote, paraphrase, and summa- 

rize source materials; and document sources using MLA and APA styles. 

Chapter 53 presents the “official MLA style” introduced in 2021. 

® MEDIA/DESIGN. Chapters 55-59 give guidance on choosing the appro- 

priate print, digital, or spoken medium; designing text, using images 

and sound; giving spoken presentations; and writing online. 

HIGHLIGHTS 

It’s easy to use. Menus, directories, and a glossary/index make it easy 

for students to find what they’re looking for. Color-coded templates and 

documentation maps even make MLA and APA documentation easy. 

It has just enough detail, with short chapters that include color-coded 

links sending students to more detail if they need more. 

It’s uniquely flexible for teachers. Short chapters can be assigned in any 

order—and color-coded links help draw from other chapters as need be. 

RESOURCES 

Like the book itself, the resources that accompany The Norton Field Guide 

to Writing are designed to provide flexibility, with a wealth of options for 

student learning and for new and experienced instructors alike. 

Ebooks. Included with all new Sixth Edition copies of the print book, 

Norton Field Guide ebook access can also be purchased standalone from the 

Norton website and can be offered through Inclusive Access programs on 

many campuses. The ebook’s built-in highlighting and note-taking capa- 

bilities help students engage with and respond to what they read, and 

instructors can share notes, videos, or external links with students using 

the instructor annotation tool. Norton ebooks can be viewed on—and 

synced among—all computers and mobile devices, and they can be made 

available for offline reading. 
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Videos. New to the Sixth Edition, short videos are now available in the 

ebook and for streaming online. Informed by feedback from hundreds 

of composition instructors, topics include the writing process, rhetorical 

situations, specific kinds of writing, critical reading strategies, and more. 

Videos are easily assigned from InQuizitive activities or short multiple- 

choice quizzes—available in Norton Testmaker and for import into an 

LMS. 

InQuizitive for Writers. Included with all new copies of the Field Guide, 

InQuizitive gives students practice with writing, editing, and research in 

a low-stakes, feedback-driven environment. The activities are adaptive: 

students receive additional practice and feedback in the areas where they 

need more help, with links to relevant pages in the Little Seagull Handbook 

ebook. After practicing with InQuizitive, students will be better prepared 

to start drafting, find and evaluate sources, and edit their own writing. 

InQuizitive for the Sixth Edition includes new activities on Rhetorical Situ- 

ations, Elements of Argument, Thesis Statements, Paragraph Development, 

Critical Reading Strategies, and Fact-Checking Sources. 

Norton Teaching Tools. Available for the first time with the Sixth Edition, 

the Norton Teaching Tools site for The Norton Field Guide is your first stop 

when looking for creative, engaging resources to refresh your syllabus or 

design a new one. All of the revised contents from the popular A Guide to 

Teaching with The Norton Field Guides to Writing can now be found here, 

including the comprehensive guide to teaching first-year writing, advice 

for teaching every chapter and reading in the text, and new multimedia 

like videos and PowerPoint slides. Norton Teaching Tools are searchable 

and can be filtered by chapter or by resource type, making it easy to find 

exactly what you need, download and customize it, and import it into your 

LMS course. Contents for the Sixth Edition include: 

¢ A comprehensive guide to teaching first-year writing, with chapters 

on developing a syllabus, responding to student writing, and more. 

¢ Significantly revised chapters on teaching writing online, contract 

(labor-based) grading, and more. 



PREFACE 

Some people need to be singled out for thanks, especially Marilyn 

Moller, the guiding editorial spirit of the Field Guide through all six editions. 

When we presented Marilyn with the idea for this book, she encouraged 

us and helped us conceptualize it—and then taught us how to write a 

textbook. The quality of the Field Guide is due in large part to her knowledge 

of the field of composition, her formidable editing and writing skills, her 

sometimes uncanny ability to see the future of the teaching of writing— 

and her equally formidable, if not uncanny, stamina. 

Editor Sarah Touborg guided us through this new edition with good 

humor and better advice. Just as developmental editor John Elliott did with 

the third and fourth editions, Sarah shepherded the fifth, and now sixth, 

editions through revisions and additions with a careful hand and a clear 

eye for appropriate content and language. Her painstaking editing shows 

throughout this book, and we’re grateful for her ability to make us appear 

to be better writers than we are. 

Many others have contributed, too. Thanks to project editor Christine 

D’Antonio for her energy, patience, and great skill in guiding the book 

from manuscript to final pages. Claire Wallace brought her astute eye 

and keen judgment to all of the readings, while Emma Peters managed 

the extensive reviewing process and took great care of the manuscript 

at every stage. The Norton Field Guide is more than just a print book, and 

we thank Joy Cranshaw, Katie Bolger, Maria Qureshi, Sophia Purut, Kim 

Yi, and Cooper Wilhelm for creating and producing the superb ebook 

and instructors’ site. Anna Palchik designed the award-winning, user- 

friendly, and attractive interior, Pete Garceau created the beautiful new 

cover design, and Debra Morton Hoyt and Rubina Yeh further enhanced 

the design for accessibility in print and online. Liz Marotta and Stephen 

Sajdak transformed a scribbled-over manuscript into a finished prod- 

uct with extraordinary speed and precision, while Alice Vigliani copy- 

edited. Megan Schindel and Josh Garvin cleared text permissions, coping 

efficiently with ongoing changes, and Ted Szczepanski cleared permis- 

sion for the images found by Dena Digilio Betz. Michele Dobbins, Lib 

Triplett, Elizabeth Pieslor, Annie Stewart, Erin Brown, Kim Bowers, and 

Emily Rowin helped us all keep our eyes on the market. Thanks to all, 

and to Mike Wright, Ann Shin, and Julia Reidhead for supporting this proj- 
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ect in the first place. Last but not least, our profound gratitude goes to the 

tireless Norton travelers, led so energetically by Erik Fahlgren. 

Rich has many, many people at Wright State University to thank for 

their support and assistance. Jane Blakelock taught Rich most of what he 

knows about electronic text and writing on and for the web and assembled 

an impressive list of useful links for the book’s website. Adrienne Cas- 

sel (now at Sinclair Community College) and Catherine Crowley read and 

commented on many drafts. Peggy Lindsey shared her students’ work and 

the idea of using charts to show how various genres might be organized. 

Brady Allen, Deborah Bertsch (now at Columbus State Community College), 

Vicki Burke, Melissa Carrion, Jimmy Chesire, Carol Cornett, Mary Doyle, 

Byron Crews, Deborah Crusan, Sally DeThomas, Stephanie Dickey, Scott 

Geisel, Karen Hayes, Chuck Holmes, Beth Klaisner (now at Colorado State 

University), Nancy Mack, Marty Maner, Cynthia Marshall, Sarah McGinley, 

Kristie McKiernan, Michelle Metzner, Kristie Rowe, Bobby Rubin, Cathy 

Sayer, David Seitz, Caroline Simmons, Tracy Smith, Rick Strader, Mary Van 

Loveren, and A. J. Williams responded to drafts, submitted good models 

of student writing, contributed to the instructor’s manual, tested the Field 

Guide in their classes, provided support, and shared with Rich some of their 

best teaching ideas. Henry Limouze and then Carol Loranger, chairs of the 

English Department, gave him room to work on this project with patience 

and good humor. Sandy Trimboli, Becky Traxler, and Lynn Morgan, the sec- 

retaries to the writing programs, kept him anchored. And he thanks espe- 

cially the more than 300 graduate teaching assistants and 10,000 first-year 

students who class-tested various editions of the Field Guide and whose 

experiences helped—and continue to help—to shape it. 

Deb is grateful to Columbus State’s dean of Arts and Sciences, Allysen 

Todd, and to current and former English Department chairs Amanda 

Gradisek and Robyn Lyons-Robinson, who encouraged and supported 

her work on the Field Guide; to her fellow faculty members in the Eng- 

lish Department, who show her every day what it means to be a good 

teacher, writer, collaborator, and colleague; to her high school teaching 

partners, who help her navigate the world of dual credit, enriching her 

own teaching in the process; and to her students, whose wit, work ethic, 

and writing regularly dazzle her. Deb is also incredibly grateful to Rich 

XVvii 
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Bullock, Joy Cranshaw, Michele Dobbins, Maureen Daly Goggin, Emma 

Peters, Sarah Touborg, and Lib Triplett for welcoming her to the Field 

Guide team and for teaching her—with patience and kindness—how 

to do the work. 

The Norton Field Guide has also benefited from the good advice and 

conversations we’ve had with writing teachers across the country, includ- 

ing (among many others) Anne Champion, Sarah Fish, and Diana Gingo 

at Collin College; Polina Chemishanova, Cyndi Miecznikowski, and Melissa 

Schaub at the University of North Carolina at Pembroke; Maureen Mathi- 

son, Susan Miller, Tom Huckin, Gae Lyn Henderson, and Sundy Watanabe 

at the University of Utah; Christa Albrecht-Crane, Doug Downs, and Brian 

Whaley at Utah Valley State College; Anne Dvorak and Anya Morrissey at 

Longview Community University; Jeff Andelora at Mesa Community Col- 

lege; Robin Calitri at Merced College; Lori Gallinger, Rose Hawkins, Jennifer 

Nelson, Georgia Standish, and John Ziebell at the Community College of 

Southern Nevada; Stuart Blythe at Indiana University-Purdue University 

Fort Wayne; Janice Kelly at Arizona State University; Jeanne McDonald 

at Waubonsee Community College; Web Newbold, Mary Clark-Upchurch, 

Megan Auffart, Matt Balk, Edward James Chambers, Sarah Chavez, Desiree 

Dighton, Ashley Ellison, Theresa Evans, Keith Heller, Ellie Isenhart, Angela 

Jackson-Brown, Naoko Kato, Yuanyuan Liao, Claire Lutkewitte, Yeno Matuki, 

Casey McArdle, Tibor Munkacsi, Dani Nier-Weber, Karen Neubauer, Craig 

O’Hara, Martha Payne, Sarah Sandman, and Kellie Weiss at Ball State Uni- 

versity; Patrick Tompkins at Tyler Community College; George Kanieski 

and Pamela Hardman at Cuyahoga Community College; Daniela Regusa, 

Jeff Partridge, and Lydia Vine at Capital Community College; Elizabeth 

Woodworth, Auburn University-Montgomery; Stephanie Eason at Enter- 

prise Community College; Kate Geiselman at Sinclair Community College; 

Ronda Leathers Dively at Southern Illinois University; Debra Knutson at 

Shawnee State University; Guy Shebat and Amy Flick at Youngstown State 

University; Martha Tolleson, Toni McMillen, and Patricia Gerecci at Collin 

College; Sylva Miller at Pikes Peak Community College; Dharma Hernandez 

at Los Angeles Unified School District; Ann Spurlock at Mississippi State 

University; Luke Niiler at the University of Alabama; and Jeff Tix at Wharton 

County Junior College. 
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REVIEWERS 

The authors and editors at W. W. Norton are grateful to the many instruc- 

tors across the country whose astute feedback helped shape this new edi- 

tion of the Field Guide and its digital resources: Carmela Abbruzzese, Regis 

College; Susan Achziger, Community College of Aurora; Liz Aguilar, Alamo 

Community College; Shazia Ali, Eastfield College; Kelly Allen, Northampton 

Community College; Emily Anderson, Columbus State Community College; 

Susan Austin, Johnston Community College; Stuart Barbier, Delta College; 

Elizabeth Barnes, Johnston Community College; William Beckham, Horry- 

Georgetown Technical College; Alyse Bensel, Brevard College; Betty Bettac- 

chi, Collin College; Deb Bloom, Kirkwood Community College; Dean 

Blumberg, Horry-Georgetown Technical College; Brett Bodily, Dallas College 

North Lake Campus; Ethel Bowden, Central Maine Community College; 

Rachel Bragg, West Virginia University Institute of Technology; Laura Bran- 

denburg, Wayland Baptist University; April Brannon, California State Uni- 

versity, Fullerton; Crystal Brantley, Louisburg College; Jane Brockman, Rogue 

Community College; Mark Brumley, Randolph Community College; Keely 

Byars-Nichols, University of Mount Olive; Robert Canipe, Catawba Valley 

Community College; Anna Matsen Cantrell, Pellissippi State Community 

College; Neeta Chandra, Cuyahoga Community College; Catherine Chil- 

dress, Lees-McRae College; Minda Chuska, Horry-Georgetown Technical 

College; Heather Clark, Ivy Tech Community College; Billy Clem, Waubonsee 

Community College; Alison Cope, Lone Star College; Virginia Crisco, Cali- 

fornia State University, Fresno; Amy Cruickshank, Cuyahoga Community 

College; Sarah Crump, Southern State Community College; John Daniel, 

Henry Ford College; Shemika Davis, Johnston Community College; LeeAnn 

Derdeyn, Dallas College Cedar Valley Campus; Heather Detzner, Spartan- 

burg Community College; Amber Dinquel, Rappahannock Community Col- 

lege; Ivan Dole, Dallas College North Lake Campus; Katie Doughty, 

Mississippi State University; Holly Dykstra, Laredo College; Sara Edgell, Tar- 

rant County College-Southeast Campus; Ashley Edlin, Wayland Baptist Uni- 

versity; Kayleigh Few, Mississippi State University; Maureen Fitzpatrick, 

Johnson County Community College; Sue Fox, Central New Mexico Com- 
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How to Use This Book 

There’s no one way to do anything, and writing is no exception. Some 

people need to do a lot of planning on paper; others write entire drafts in 

their heads. Some writers compose quickly and loosely, going back later 

to revise; others work on one sentence until they’re satisfied with it, then 

move on to the next. And writers’ needs vary from task to task, too: some- 

times you know what you’re going to write about and why, but need to 

figure out how to do it; other times your first job is to come up with a 

topic. The Norton Field Guide is designed to allow you to chart your own 

course as a writer, offering guidelines that suit your writing needs. It is 

organized in eight parts: 

ie ACADEMIC LITERACIES: The chapters in this part will help you know 

what’s expected in the reading and writing you do for academic pur- 

poses, and in summarizing and responding to what you read. One 

chapter even provides tips for developing habits of mind that will help 

you succeed in college, whatever your goals. 

RHETORICAL SITUATIONS: No matter what you’re writing, it will always 

have some purpose, audience, genre, stance, and medium and design. 

This part will help you consider each of these elements, as well as the 

particular kinds of rhetorical situations created by academic assign- 

ments. 

GENRES: Use these chapters for help with specific kinds of writing, 

from abstracts to explorations to evaluations and more. You'll find 

more detailed guidance for four especially common assignments: lit- 

eracy narratives, textual analyses, reports, and arguments. 

FIELDS: The chapters in this part will help you apply what you’re 

learning in this book to your other general education courses or 

courses in your major. 
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5. PROCESSES: These chapters offer general advice for all writing situa- 

tions—from generating ideas and text to drafting, organizing, revising 

and rewriting, compiling a portfolio—and more. 

6. STRATEGIES: Use the advice in this part to develop and organize your 

writing—to use comparison, description, dialogue, and other strate- 

gies as appropriate. 

7. RESEARCH /DOCUMENTATION: Use this section for advice on how to 

do research, work with sources, and compose and document research- 

based texts using MLA and APA styles. 

8. MEDIA/DESIGN: This section offers guidance in designing your work 

and using visuals and sound, and in deciding whether and how to 

deliver what you write on paper, on screen, or in person. 

WAYS INTO THE BOOK 

The Norton Field Guide gives you the writing advice you need, along with 

the flexibility to write in the way that works best for you. Here are some 

of the ways you can find what you need in the book. 

Brief menus. Inside the front cover you’ll find a list of all the chapters; 

start here if you are looking for a chapter on a certain kind of writing or 

a general writing issue. 

Complete contents. Pages xxvii-xliv contain a detailed table of contents. 

Look here if you need to find a reading or a specific section in a chapter. 

Guides to writing. If you know the kind of writing you need to do, you'll 

find guides to writing twelve common genres in Part 3. These guides 

are designed to help you through all the decisions you have to make— 

from coming up with a topic to editing and proofreading your final draft. 

Color-coding. The parts of this book are color-coded for easy reference: 

light blue for ACADEMIC LITERACIES, orange for RHETORICAL SITUATIONS, 
green for GENRES, gray for FIELDS, lavender for PROCESSES, red 



How to Use This Book 

for STRATEGIES, blue for RESEARCH/DOCUMENTATION, and pink for 

MEDIA/ DESIGN. You'll find a key to the colors on the front cover flap and 

also on each left-hand page. When you see a word highlighted in a color, 

that tells you where you can find additional detail on the topic. 

Glossary/index. At the back of the book is a combined glossary and 

index, where you'll find full definitions of key terms and topics, along 

with a list of the pages where everything is covered in detail. 

Directories to MLA and APA documentation. A brief directory inside the 

back cover will lead you to guidelines on citing sources and composing 

a list of references or works cited. The documentation models are color- 

coded so you can easily see the key details. 

WAYS OF GETTING STARTED 

If you know your genre, simply turn to the appropriate genre chapter. 

There you'll find model readings, a description of the genre’s Key Fea- 

tures, and a Guide to Writing that will help you come up with a topic, 

generate text, organize and write a draft, get response, revise, edit, and 

proofread. The genre chapters also point out places where you might need 

to do research, use certain writing strategies, design your text a certain 

way—and direct you to the exact pages in the book where you can find 

help doing so. 

If you know your topic, you might start with some of the activities in 

Chapter 28, Generating Ideas and Text. From there, you might turn to 

Chapter 47, for help finding sources on the topic. When it comes time to 

narrow your topic and come up with a thesis statement, Chapter 29 can 

help. If you get stuck at any point, you might turn to Chapter 27, Writing 

as Inquiry; it provides tips that can get you beyond what you already know 

about your topic. If your assignment or your thesis defines your genre, 

turn to that chapter; if not, consult Chapter 27 for help determining the 

appropriate genre, and then turn to that genre chapter. 

XXV 



ON? YOart dd 4 

a ws re shaeak? ocd ery BE ERE E ii 

i 
rs in a wrists 

& wet <4 - fi rive 

to d's 

wad Seen er may ese tris 

> ° Pal + 7 v) | Pierre 

= saves 
si3 : 

oe stat ) (aii 7 aU 

hy ed 

1 Jer @ 

1h a fe 

4 2VAW T2 DAN Tae 

%, y Wa coy ® 

; Svs A Ti ae 
‘wa? © Bik Sey? 

1 : <i Rigid tes! SteisgRe 

 srvegy ere? peot seer, 

: neti, ate ee Pg Uw ade 

ar : com bee Ota Yee 

nn % 25 gid 

Tea cal Lay eoAt aye 

CS) ae spaySile 3s Se 

' qh Ae 245n <P oo! vs 

} (e-iete Gray he tary cy Toa OT 

' ‘apts SS avi ve Y fittery wae fe 

ie Brees) us 1a Satie 

‘reuganD, Huan: 



XXVii 

Contents 

Preface uv 

How to Use This Book xxiii 

- Part 1 Academic Literacies 1 

1 Writing in Academic Contexts 3 

What’s expected of academic writing 3 

What’s expected of college writers: The WPA outcomes 8 

2 Reading in Academic Contexts 11 

Taking stock of your reading 11 

Reading strategically 12 

Thinking about what you want to learn 12 

Previewing the text 13 

Adjusting your reading speed to different texts 13 

Looking for organizational cues 14 

Thinking about your initial response 14 

Dealing with difficult texts 15 

Annotating 16 

Coding 17 

Summarizing 20 

Reading critically 20 

Believing and doubting 20 

Thinking about how the text works: what it says, what it does 21 

Identifying patterns 23 

Reading rhetorically 25 

Considering the rhetorical situation 25 



Xxviii CONTENTS 

Analyzing the argument 26 

Considering the larger context 27 

Reading visual texts 28 

Reading onscreen 31 

Summarizing and Responding: 
Where Reading Meets Writing 33 

Summarizing 33 

Responding 36 

Deciding how to respond 36 

Writing a summary and response essay 40 

JACOB MACLEOD, Guns and Cars Are Different 40 

KEY FEATURES 42 

A clearly identified author and title / A concise summary of the text / 

An explicit response / Support for your response 

Ways of organizing a summary and response essay 44 

Developing Academic Habits of Mind 46 

Engage 46 

Be curious 48 

Be open to new ideas 48 

Be flexible 49 

Be creative 50 

Persist 51 

Reflect 52 

*Collaborate 52 

Take responsibility 55 

Part 2 Rhetorical Situations 57 

Purpose 59 

Identifying your purpose 60 

Thinking about purpose 60 

* New to this edition 



Contents Xxix 

6 Audience 61 

Identifying your audience 62 

Thinking about audience 63 

7 Genre 65 

Choosing the appropriate genre 66 

Dealing with ambiguous assignments 68 

*Combining genres 69 

Thinking about genre 70 

8 Stance 72 

Identifying your stance 73 

Thinking about stance 74 

9 Media/Design 75 

Identifying your media and design needs 76 

Thinking about media 76 

Thinking about design 77 

A Part 3 Genres 79 

10 Writing a Literacy Narrative 381 

*REA KARIM, Becoming an American Girl 81 

*KARLA MARIANA HERRERA GUTIERREZ, 
Reading, Writing, and Riding 85 

ANA-JAMILEH KASSFY, Automotive Literacy 91 

KEY FEATURES 93 

A well-told story / Vivid detail / Some indication of 

the narrative’s significance 

A GUIDE TO WRITING 94 

Choosing a topic 94 

Considering the rhetorical situation 95 

* New to this edition 



XXX CONTENTS 

Avil 

12 

Generating ideas and text 96 

Ways of organizing a literacy narrative 98 

Writing out a draft 99 

Considering matters of design 100 

Getting response and revising 100 

Editing and proofreading 101 

Taking stock of your work 102 

Analyzing Texts 104 

*PAT FINN, The Architecture of Inequality: 

On Bong Joon-ho’s Parasite 105 

DANIELLE ALLEN, Our Declaration 111 

ROY PETER CLARK, Why It Worked: A Rhetorical 

Analysis of Obama’s Speech on Race 116 

KEY FEATURES 123 

A summary or description of the text / Attention to the context / A clear 

interpretation or judgment / Reasonable support for your conclusions 

A GUIDE TO WRITING 124 

Choosing a text to analyze 124 

Considering the rhetorical situation 124 

Generating ideas and text 124 

Coming up with a thesis 134 

Ways of organizing a textual analysis 134 

Writing out a draft 136 

Considering matters of design 137 

Getting response and revising 138 

Editing and proofreading 138 

Taking stock of your work 139 

Reporting Information 140 

*RENAE TINGLING, Sleepless Nights of a University Student 140 

FRANKIE SCHEMBRI, Edible Magic 146 
JON MARCUS, The Reason College Costs More Than You Think 149 

* New to this edition 



Contents XXXi 

KEY FEATURES 152 

A tightly focused topic / Well-researched information / Synthesis of ideas / 

Various writing strategies / Clear definitions / Appropriate design 

A GUIDE TO WRITING 154 

Choosing a topic 154 

Considering the rhetorical situation 155 

Generating ideas and text 156 

Ways of organizing a report 157 

Writing out a draft 158 

Considering matters of design 160 

Getting response and revising 160 

Editing and proofreading 161 

Taking stock of your work 162 

13 Arguing a Position 164 

*KELLY CORYELL, All Words Matter: The Manipulation behind 

“All Lives Matter” 164 

*BRIANNA SCHUNK, Come Look at the Freaks: Examining 

and Advocating for Disability Theatre 171 

NICHOLAS KRISTOF, Our Blind Spot about Guns 177 

KEY FEATURE 180 

A clear and arguable position / Background information / 

Good reasons / Convincing evidence / Appeals to readers / 

A trustworthy tone / Consideration of other positions 

A GUIDE TO WRITING 182 

Choosing a topic 182 

Considering the rhetorical situation 184 

Generating ideas and text 185 

Ways of organizing an argument 189 

Writing out a draft 190 

Considering matters of design 192 

* New to this edition 



XXxil CONTENTS 

Getting response and revising 193 

Editing and proofreading 194 

Taking stock of your work 194 

14 Abstracts 196 

INFORMATIVE ABSTRACTS 196 

PROPOSAL ABSTRACTS 197 

KEY FEATURES/ABSTRACTS 198 

A summary of basic information / Objective description / Brevity 

A BRIEF GUIDE TO WRITING ABSTRACTS 198 

Considering the rhetorical situation 198 

Generating ideas and text 199 

Ways of organizing an abstract 199 

Taking stock of your work 200 

15 Annotated Bibliographies 
and Reviews of Scholarly Literature 201 

ANNOTATED BIBLIOGRAPHIES 201 

MICHAEL BENTON, MARK DOLAN, AND REBECCA ZISCH, Teen Film$ 202 

KELLY GREEN, Researching Hunger and Poverty 203 

KEY FEATURES OF ANNOTATED BIBLIOGRAPHIES 204 

A clear scope / Complete bibliographic information / A concise description of 

the work / Relevant commentary / Consistent presentation 

A BRIEF GUIDE TO WRITING ANNOTATED BIBLIOGRAPHIES 205 

Considering the rhetorical situation 205 

Generating ideas and text 206 

Ways of organizing an annotated bibliography 208 

Taking stock of your work 209 



Contents XxXXiili 

REVIEWS OF SCHOLARLY LITERATURE 209 

CAMERON CARROLL, Zombie Film Scholarship: 

A Review of the Literature 210 

KEY FEATURES OF REVIEWS OF SCHOLARLY LITERATURE 212 

Thorough research / Objective summaries of the literature / 

Critical evaluation / Synthesis / A clear focus 

Taking stock of your work 213 

16 Evaluations 214 

*OLIVIA MAZZUCATO, Difficult-to-Follow Narrative Redeemed 

by Well-Executed Comedy in The Lovebirds 215 

KEY FEATURES 217 

A concise description of the subject / Clearly defined criteria / 

A knowledgeable discussion of the subject / 

A balanced and fair assessment / Well-supported reasons 

A BRIEF GUIDE TO WRITING 219 

Choosing something to evaluate 219 

Considering the rhetorical situation 219 

Generating ideas and text 219 

Ways of organizing an evaluation 221 

Taking stock of your work 222 

17 Literary Analyses 223 

ROBERT FROST, The Road Not Taken 223 

MATTHEW MILLER, Frost’s Broken Roads 224 

KEY FEATURES 228 

An arguable thesis / Careful attention to the language of the text / Attention 

to patterns or themes / A clear interpretation / MLA style 

A BRIEF GUIDE TO WRITING 229 

Considering the rhetorical situation 229 

* New to this edition 



XXXiV | CONTENTS 

| 

18 

19 

20 

Generating ideas and text 229 

Organizing a literary analysis 234 

Taking stock of your work 234 

Memoirs 236 

RICK BRAGG, All Over but the Shoutin’ 236 

KEY FEATURES 240 

A good story / Vivid details / Clear significance 

A BRIEF GUIDE TO WRITING 241 

Choosing an event to write about 241 

Considering the rhetorical situation 241 

Generating ideas and text 242 

Ways of organizing memoirs 243 

Taking stock of your work 243 

Profiles 245 

*RYAN JONES, A Fighter’s Chance 245 

KEY FEATURES 252 

An interesting subject / Any necessary background / An interesting angle / 

A firsthand account / Engaging details 

A BRIEF GUIDE TO WRITING 253 

Choosing a suitable subject 253 

Considering the rhetorical situation 254 

Generating ideas and text 254 

Ways of organizing a profile 256 

Taking stock of your work 257 

Proposals 258 

*CHRISTIAN B. MILLER, Just How Dishonest Are Most Students? 258 

KEY FEATURES 262 

A well-defined problem / A recommended solution / A convincing argument 

for your solution / Possible questions / A call to action / An appropriate tone 

* New to this edition 



Contents XXXV 

A BRIEF GUIDE TO WRITING 263 

Deciding on atopic 263 

Considering the rhetorical situation 263 

Generating ideas and text 264 

Ways of organizing a proposal 264 

Taking stock of your work 265 

TOPIC PROPOSALS 266 

CATHERINE THOMS, Social Media and Data Privacy 266 

KEY FEATURES 267 

A concise discussion of the subject / A statement of your intended focus / 

A rationale for choosing the topic / Mention of resources 

*21 Explorations 269 

*BRIAN DIEHL, Talking with Granddad 269 

KEY FEATURES 274 

A topic that intrigues you / Some kind of structure / Specific details / 

A questioning, speculative tone 

A BRIEF GUIDE TO WRITING 276 

Deciding on a topic 276 

Considering the rhetorical situation 276 

Generating ideas and text 277 

Ways of organizing an exploratory essay 278 

Taking stock of your work 279 

*22. Remixes 280 

*Original text: A print profile 280 

*TODD JONES, Rare Earth 281 

*Remix 1: A Video Profile 285 

*Remix 2: An Explainer Video 286 

KEY FEATURES 287 

A connection to the original subject / A modification of the earlier 

work / Attention to genre and media/design expectations 

* New to this edition 



XXXVI CONTENTS 

23 

24 

25 

*26. 

SOME TYPICAL WAYS OF REMIXING 287 

A BRIEF GUIDE TO CREATING REMIXES 289 

Determining what will change in your remix 289 

Considering the rhetorical situation 289 

Generating ideas and text 290 

Ways of organizing a remix 291 

Taking stock of your work 292 

Part 4 Fields 293 

Fields of Study 295 

Academic fields and general education 295 

Studying, reading, and writing in academic fields 296 

Thinking about reading and writing in the fields 297 

Reading across Fields of Study 298 

Considering the rhetorical situation 298 

Advice for reading across fields of study 299 

Tips for reading in various fields of study 304 

The humanities / The social sciences / The sciences / A note 

on career-focused fields 

Writing in Academic Fields of Study 309 

Considering the rhetorical situation 309 

Writing in academic fields of study 311 

Arts and humanities / Science and mathematics / Social sciences / Business / 

Education / Engineering and technology / Health sciences and nursing 

Part 5 Processes 325 

Processes of Writing 327 

Writing as Inquiry 329 

Starting with questions 329 

* New to this edition 



Contents XxXxXvii 

Keeping a journal 332 

Keeping ablog 332 

28 Generating Ideas and Text 333 

Freewriting 333 

Looping 334 

Listing 334 

Clustering or mapping ideas 335 

“Talking 336 

Cubing 336 

Questioning 337 

*Using visuals 337 

Using genre features 340 

Outlining 340 

Letter writing 342 

Keeping a journal 343 

Discovery drafting 344 

*29. Organizing Your Writing, Guiding Your Readers 345 

Outlining 345 

Beginning 346 

Thesis statements 347 

More ways of beginning 350 

Ending 354 

Ways of ending 355 

Paragraphs 358 

Topic sentences 358 

Paragraph length and number 360 

Transitions 361 

Titles 363 

30 Drafting 364 

Establishing a schedule with deadlines 364 

Getting comfortable 364 

Starting to write 365 

Dealing with writer’s block 366 

* New to this edition 



Xxxvll CONTENTS 

31 

32 

33 

34 

"35. 

Assessing Your Own Writing 367 

Considering the rhetorical situation 367 

Examining the text itself 368 

For focus / Argument / Organization / Clarity 

Assessing a body of your work 371 

Getting Response and Revising 372 

Giving and getting peer response 372 

Getting effective response 373 

Revising 375 

Rewriting 378 

Editing and Proofreading 380 

Editing 380 

Proofreading 383 

Compiling a Portfolio 385 

Considering the rhetorical situation 385 

A WRITING PORTFOLIO 386 

What to include in a writing portfolio 386 

Organizing 387 

Paper portfolios / Electronic portfolios 

Assessing your wniting portfolio 388 

A LITERACY PORTFOLIO 389 

What to include in a literacy portfolio 389 

Organizing 390 

Reflecting on your literacy portfolio 390 

Reflecting on Your Writing 391 

Reflecting while writing 391 

Reflecting after writing 392 

Considering the rhetorical situation 393 

Generating insights for your reflection 394 

Providing support for your reflection 396 

Ways of organizing a reflection 398 

* New to this edition 



Contents 

“© Part6 Strategies 403 

36 

oF 

38 

39 

40 

Analyzing Causes and Effects 405 

Determining plausible causes and effects 405 

Arguing for causes or effects 406 

Ways of organizing an analysis of causes and effects 407 

Considering the rhetorical situation 408 

Arguing 410 

Reasons for arguing 410 

Arguing logically 411 

Claims / Reasons / Evidence 

Arguing with a hostile audience 422 

Convincing readers you're trustworthy 423 

Appealing to readers’ emotions 426 

Checking for fallacies 427 

Considering the rhetorical situation 429 

Classifying and Dividing 431 

Classifying 431 

Dividing 432 

Creating clear and distinct categories 433 

Considering the rhetorical situation 435 

Comparing and Contrasting 437 

Two ways of comparing and contrasting 438 

The block method / The point-by-point method 

Using graphs and images 440 

Using figurative language 441 

Considering the rhetorical situation 443 

Defining 445 

Formal definitions 445 

Extended definitions 447 

XXX1xX 



xl CONTENTS 

Stipulative definitions 453 

Considering the rhetorical situation 454 

41 Describing 456 

Detail 456 

Objectivity and subjectivity 459 

Vantage point 460 

Dominant impression 461 

Organizing descriptions 462 

Considering the rhetorical situation 463 

42 Using Dialogue 464 

Why add dialogue? 464 

Integrating dialogue into your writing 465 

Interviews 466 

Considering the rhetorical situation 468 

43 Explaining Processes 469 

Explaining clearly 469 

Explaining how something is done 469 

Explaining how to do something 470 

Explaining visually 471 

Considering the rhetorical situation 473 

44 Narrating 474 

Sequencing 474 

Including pertinent detail 478 

Opening and closing with narratives 480 

Considering the rhetorical situation 482 

45 Taking Essay Exams 483 

Considering the rhetorical situation 483 

Analyzing essay questions 484 

Some guidelines for taking essay exams 486 



Contents 

\ Part 7 Doing Research  4s9 

46 

47 

48 

Getting a Start on Research 491 

Establishing a schedule and getting started 491 

Considering the rhetorical situation 492 

Coming up with atopic 493 

Consulting with librarians and doing preliminary research 494 

Coming up with a research question 495 

Drafting a tentative thesis 496 

Creating a rough outline 497 

Keeping a working bibliography 497 

Keeping track of your sources 499 

Finding Sources 501 

Kinds of sources 501 

Searching effectively using keywords 506 

*Searching using popular sites and search engines 509 

*Searching in academic libraries 511 

Reference works 512 

Books / searching the library catalog 514 

Ebooks / finding books online 515 

Periodicals / searching indexes and databases 516 

Images, sound, and more 518 

Doing field research 518 

Interviews / Observation / Questionnaires and surveys 

Evaluating Sources 524 

Considering whether a source might be useful 524 

“Fact-checking popular sources online 526 

Reading sources with a critical eye 532 

Comparing sources 533 

* New to this edition 

xli 



xlii \ 
| 

CONTENTS 

49 

50 

5d 

a2. 

53 

Synthesizing Ideas 535 

Reading for patterns and connections 535 

Synthesizing ideas using notes 539 

Synthesizing information to support your own ideas 541 

Entering the conversation 541 

Quoting, Paraphrasing, and Summarizing 542 

Taking notes 542 

Deciding whether to quote, paraphrase, or summarize 544 

Quoting 544 

Paraphrasing 547 

Summarizing 550 

Introducing source materials using signal phrases 551 

Acknowledging Sources, Avoiding Plagiarism 555 

Acknowledging sources 555 

Avoiding plagiarism 558 

Documentation 560 

Understanding documentation styles 560 

MLA style 562 

APA style 562 

MLA Style 564 

A DIRECTORY TO MLA STYLE 564 

MLA in-text documentation 567 

Notes 574 

MLA list of works cited 574 

Documentation Maps 

Article in a print journal 583 / Article in an online magazine 584 / 

Article accessed through a database 587 / Print book 591 / Work on 

a website 596 

Formatting a research paper 605 

Sample research paper, MLA style 607 



Contents 

54 APA Style 615 

55 

56 

7) 

A DIRECTORY TO APA STYLE 615 

APA in-text documentation 618 

Notes 622 

APA reference list 623 

Documentation Maps 

Article in a journal with DOI 631 / Webpage 633/ Book 635 

Formatting a paper 645 

Sample research paper, APA style 647 

Part 8 Media/Design 657 

Choosing Media 659 

Print 660 

Digital 660 

Spoken 660 

Multimedia 661 

Considering the rhetorical situation 662 

Designing Text 664 

Considering the rhetorical situation 664 

Some basic principles of design 665 

Consistency / Simplicity / Balance / Color and contrast / Templates 

Some elements of design 668 

Fonts / Layout / Headings / White space 

Evaluating a design 672 

Using Visuals, Incorporating Sound 673 

Considering the rhetorical situation 674 

Using visuals 674 

Incorporating sound 680 

Adding links 681 

Editing carefully—and ethically 682 

xliii 



xliv CONTENTS 

58 

59 

Writing and Learning Online 684 

Writing Online 684 

Email and texts 685 

Social media 685 

Websites 685 

Blogs 687 

Learning online 688 

Keeping track of files 688 

Finding basic course information 689 

Using learning management systems 689 

*Managing challenges of online learning 691 

*Using web conferencing tools 693 

Giving Presentations 694 

ABRAHAM LINCOLN, Gettysburg Address 694 

JUDY DAVIS, Ours Wasa Dad... 695 

KEY FEATURES 697 

A clear structure / Signpost language / A tone to suit the occasion / 

Repetition and parallel structure / Slides and other media 

Considering the rhetorical situation 698 

A BRIEF GUIDE TO WRITING 699 

Delivering a presentation 704 

Credits C-1 

Glossary/Index G/I-1 

The Norton Writer’s Prize 

Directory to MLA Style 

Directory to APA Style 

* New to this edition 



The Norton a 

Field Guide 
to Writing 



" 

7
 



Part 1 

| Academic 
Literacies: 

: 
. 
: 

Whenever we enter a new community—start a new job, 

move to a new town, join a new club—there are certain 

things we need to learn. The same is true upon entering the 

academic world. We need to be able to READ and WRITE 

in certain ways. We're routinely called on to SUMMARIZE 

something we've heard or read and to RESPOND in some 

way. And to succeed, we need to develop certain HABITS OF © 

MIND — everyday things such as asking qi S é 

persistent. The follov 

you develop the: 

nic 
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1 Whiting in 
Academic Contexts 

Write an essay arguing whether genes or environment do more to deter- 

mine people’s intelligence. Research and write a report on the environmen- 

tal effects of electricity-generating windmills. Work with a team to write 

a proposal and create a multimedia presentation for a sales campaign. 

Whatever you’re studying, you're surely going to be doing a lot of writing, 

in classes from various disciplines—the above assignments, for example, 

are from psychology, environmental science, and marketing. Academic 

writing can serve a number of different purposes—to ARGUE for what 

you think about a topic and why, to REPORT on what’s known about an 

issue, to PROPOSE A SOLUTION for some problem, and so on. Whatever your 

topics or purposes, all academic writing follows certain conventions, and 

learning about them will help you join the conversations going on across 

campus. This chapter describes what’s typically expected of academic 

writing—and of academic writers. 

What's Expected of Academic Writing 
Evidence that you’ve considered the subject thoughtfully. Whether 

you're composing a report, an argument, or some other kind of writing, 

you need to demonstrate that you’ve thought seriously about the topic 

and done any necessary research. You can use various ways to show that 

you've considered the subject carefully, from citing authoritative sources 

to incorporating information you learned in class to pointing out connec- 

tions among ideas. 

A 164-95 

140-63 

258-68 



ACADEMIC LITERACIES 

An indication of why your topic matters. You need to help your read- 

ers understand why your topic is worth exploring and why your wniting 

is worth reading. Even if you are writing in response to an assigned topic, 

you can better make your point and achieve your purpose by showing your 

readers why your topic is important and why they should care about it. For 

example, in the prologue to Our Declaration, political philosopher Danielle 

Allen explains why her topic, the Declaration of Independence, is worth 

writing about: 

The Declaration of Independence matters because it helps us see that 

we cannot have freedom without equality. It is out of an egalitarian 

commitment that a people grows—a people that is capable of protect- 

ing us all collectively, and each of us individually, from domination. If 

the Declaration can stake a claim to freedom, it is only because it is 

so clear-eyed about the fact that the people’s strength resides in its 

equality. 

The Declaration also conveys another lesson of paramount impor- 

tance. It is this: language is one of the most potent resources each of 

us has for achieving our own political empowerment. The men who 

wrote the Declaration of Independence grasped the power of words. 

This reveals itself in the laborious processes by which they brought the 

Declaration, and their revolution, into being. It shows itself forcefully, 

of course, in the text’s own eloquence. 

By explaining that the topic matters because freedom and equality matter— 

and language gives us the means for empowering ourselves—Allen gives 

readers reason to read her careful analysis. 

A response to what others have said. Whatever your topic, it’s unlikely 

that you'll be the first one to write about it. And if, as this chapter assumes, 

all academic writing is part of a larger conversation, you are in a way add- 

ing your own voice to that conversation. One good way of doing that is 

to present your ideas as a response to what others have said about your 

topic—to begin by quoting, paraphrasing, or summarizing what others have 

said and then to agree, disagree, or both. 

© academic literacies @ fields @ research 

IB rhetorical situations e's processes @ media/design 
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