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This book is dedicated to my grandmother, Emerilda Francɶur, who
taught me things I would never otherwise have known, with an honorable
mention to Mrs. Gribbin’s feline, Schrödinger.

(Editor’s Note: This is Mrs. Gribbin’s motto, thumbprint, seal, and signature
– all of which she insisted are necessary to make a document true and
binding. In English, this Latin motto – fronti nulla fides – means, more or
less, “you can’t judge a book by its cover.”)
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Preface: Read this First…

… not just because it’s at the beginning of the book but because if
you don’t, you might wonder what the devil is going on.

Let me get right to the point: I didn’t write this book. Truth is, the
first edition was a report written and given to me by Kongor, a
behavioral scientist from – well, it doesn’t really matter in any case.
That report, published in 1972, was titled Psychological Theories and
Human Learning: Kongor’s Report.

A decade later, readers began to complain that some of what
Kongor had written was imprecise, irrelevant, inaccurate, or insulting.
So, I was forced to prepare a second edition by myself. It was
published in 1982.

Then, almost two decades after Kongor’s visit, somebody named
Kro crawled out of the muddy slough in front of my bush cabin,
claiming he was here to update Kongor’s original report, which he did.
That was the third edition: Psychological Theories and Human
Learning: Kro’s Report, published in 1995.

A few years later, an Old Man barged uninvited into my living
room, insisting he had updated, corrected, polished, and absolutely
perfected all previous editions. That was the fourth edition: Theories of
Human Learning: What the Old Man Said.

Only five years after that, late one Thursday afternoon, a
disheveled Old Woman rode up to me on a unicycle. “Things change.
Science doesn’t stand still,” she muttered, “so I’m gonna give you the
next edition.” That was Theories of Human Learning: What the Old
Woman Said.

I thought that would be it. But no. In the middle of one of those
sleepless nights when I worried they might be closing in, I received
this message sent to my anonymous email address: “Outstanding new
edition is ready,” it said. “Come get it at the Palladium. Come alone.
DO NOT BRING YOUR FRIENDS! (You know who!).” I went, met
some guy who said he was a Professor, and ended up with the sixth



edition (Theories of Human Learning: What the Professor Said) …
and more trouble I didn’t need.

No matter where I hide, they find me. A few weeks ago, my
phone rang in the middle of the night. Startled out of a weird dream
about small donkeys, I staggered out of bed and fumbled around in the
darkness, but by the time I found the phone, it had stopped ringing.

In the morning, I saw that a voicemail message had been left.
That’s where this all starts.

The voicemail, which I have kept because publishers (and
readers) are often skeptical, barked in what sounded like a disgruntled
woman’s voice: “That learning book is completely out of date and lots
of it is dead wrong and misleading so if you want to fix it, and you’re
still on the loose, be at Willy’s Social House next Monday after dark.”
That’s all it said, except for the very end which is where the voice
laughs, sort of a cackling, croaking sound, and says that maybe I
should wear a disguise even when it’s dark. I don’t need one any more,
with the facial hair and everything.

It was a damp, gloomy night, that Monday, and when I didn’t
immediately see anyone near Willy’s, I thought I might have been
lured here, finally trapped, and I turned to flee. But then an old lady
rose from the shadows and when I asked was it her who had called and
who was she, she hesitated for an awkward time and then said yes, she
was nobody else than she who had called and that if I needed to name
her, Mrs. Gribbin would be okay, but she didn’t sound convinced.1

Mrs. Gribbin brought me this manuscript. I wrote only this
preface, the epilogue, some footnotes, and a few little bits here and
there (always in italics). The rest, organized into 12 chapters, is what
she read from a really battered old manuscript, often throwing in her
own explanations and examples. She insisted that I record her words as
she read them and that I also make handwritten notes. “For future
generations,” she said when I asked why.

I changed nothing of what she wrote; I am just a lowly clerk.
When she spoke “off the record,” she insisted that the recorder be
turned off. If what she said in those circumstances seemed important, I
put what I could remember or what I could decipher from my
handwritten notes into footnotes.



Old lady Gribbin wanted it made perfectly clear that although she
spoke all these words as she told me this book, they were certainly not
all her words and thoughts. She asked that I explain very carefully that
this is a revision – an updating and a correcting of the first six editions.
She grumbled that many of the words and examples in this seventh
edition are left over from those primitive earlier editions and that she
could have done better if she had time to start from scratch.

The few comments I have permitted myself in this seventh edition
serve only to tell something of this old lady, Mrs. Gribbin – to describe
where she was and what she was doing at this moment or that. Very
rarely, I asked questions. Sometimes, she responded; mostly, she
didn’t. When she did, I included what I remembered of her replies –
but always only in footnotes.



What’s New in the Seventh Edition?

This seventh edition is a survey and interpretation of some of
the important theories and findings in the psychology of learning.
It includes a detailed examination of the main behavioristic and
cognitive theories and an appraisal of each, together with a
discussion of its most important practical applications, especially
in education. Also, it looks at the most recent and useful models
of memory, motivation, social/cognitive learning, and current
brain-based research, and it explores recent and rapidly changing
progress in the field of machine learning and artificial
intelligence. Like its predecessors, this edition continues to
emphasize relevance and practical implications of topics, clarity
of presentation, and maintenance of high interest. The seventh
edition reflects a significant updating of research, theory, and
applications in all areas, including:

highlighting recent developments in, and applications
of, brain-based research;

describing newer models in motivation theory and their
implications;

summarizing current models of memory and related
implications for theories of learning;

exploring the importance of technology for simulating
human cognitive processes and suggesting new models of
learning;



examining the effects of screen violence on children
and adults; and

looking at what machines capable of deep learning and
artificially intelligent behaviors might mean for the future.

There is also a tidbit of information about Schrödinger, a
unique cat.

The book is written primarily for students of human
learning, teachers, counselors, social workers, industrial
psychologists, nurses, social psychologists, quantum physicists,
numismatists, physicians, lawyers, dentists, engineers,
housewives, spelunkers, farmers, judges, philatelists, fishermen,
tree planters, glass blowers, plasma physicists, vagabonds, poets,
stockbrokers, philosophers, retired types, environmental activists,
grandmothers, and all others – more or less in that order.
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in this text. “If any errors creep in,” she said, “it’ll be the fault of
reviewers, editors, and other publishing types.” That, of course, is
absolutely untrue. The old lady, Mrs. Gribbin, is fully responsible
for any weaknesses and flaws in the book.

Guy R. Lefrançois
P.S. Many thanks to Claire, who succeeded in photographing

Kro, and to Claire and Liam, who came closer than anyone to
getting recognizable photos of the Old Man and the Old Woman. I
took the photo of the Professor myself with my hidden, motion-
activated, infrared wildlife camera. The only photo we have of
Mrs. Gribbin is a screen shot from a security camera she
inadvertently activated the night she apparently got lost and broke
into my neighbor’s kitchen (see page 455).



1 I still don’t know if Gribbin was her real name. That’s the
only name she ever gave me. I mostly just thought of her as the
Old Lady, but to her face I always called her Mrs. Gribbin.
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Often a man finds a theory that explains things and he builds
atop that theory, finding all the right answers … only the basic
theory is wrong. But that’s the last thing he will want to admit.

Louis L’Amour, Treasure Mountain

Mrs. Gribbin moved into the bush cabin that very night. I
tried to talk her out of it; I sometimes need a place to lay low for
a few days. “Why don’t you just give me the whole manuscript
right now?” I asked. “Save you the trouble of reading it out to me
page after page.” But no, she wouldn’t. She said there was stuff in
it that she had to explain and we’d just do it one chapter at a
time.

When I showed up in the morning she was sitting at the
table, ragged yellow pages scattered everywhere. I tried to make
small talk. The old lady grunted once or twice. The first
intelligible thing she said was “Enough talking,” as she waved a
fistful of those dog-eared pages at me. “That old book of yours is
hopelessly outdated and mistaken and missing all kinds of
important stuff and … never mind. Just turn on your recorder and
pay attention.”

I pressed the little circle at the bottom left corner of the new
digital recorder that I had bought just in case. Wisely, I had read
the instructions.

The old lady started to talk. I couldn’t always tell for sure
when she was actually reading or just talking. This is what she
said.



What Mrs. Gribbin Said: This Book

This book, she explained as she smoothed out a clutch of
manuscript pages on her knees, summarizes what psychologists
know and believe about human learning. I noticed, then, that the
one-eyed cat, the one who had suddenly appeared at the bush
cabin a couple of months ago and who had always been too wild
to touch – only tame enough to feed if I kept my distance – had
buried himself under the manuscript. Strangely, he was allowing
Mrs. Gribbin to scratch his ears. Change of heart, I thought,
reaching over gingerly to finally pet him. He growled and tried to
bite me again. The old lady said, “That’s not nice, Schrödinger,”
but her voice seemed to be saying, “Nice kitty.”1 Among other
things, this text presents a historical view of the development of
psychological theories related to human learning, the old lady
continued. It describes the major principles and the practical
applications of each theory, and it evaluates each theory’s main
strengths and weaknesses.



Objectives

Tell your readers, said Mrs. Gribbin, that this first
chapter is a bit of a preamble: It defines important terms and
sets the stage for what comes later. Explain to them that after
studying this chapter, they should know with stunning
clarity:

What is meant by the term learning.

How theories are developed and can be evaluated.

What terms such as structuralism, functionalism,
behaviorism, and cognitivism mean.

What the principal information-gathering methods
are in psychology.

What placebos and nocebos are and why they
might be important in psychological research.


