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Preface 
Children’s play—it sounds so simple, yet it is a complex process as you will come 
to discover as you read the information presented throughout this book. Play is as 
important to children as their nutrition, family nurturing, and community. 
Children reap so many benefits when early learning practitioners and parents 
invest in providing children with a rich play environment, experiences, and oppor- 
tunities to explore and discover. For example, play ultimately enhances the child’s 
sense of curiosity and wonderment, which in turn influences each aspect of the 
child’s social, emotional, cognitive, and physical development. 

Contemporary children are growing up in fast-paced societies where many 
adults are replacing or reducing play opportunities and options for activities that 
focus on academic skills, technological gadgets, organized activities such as sports, 
and indoor passive activities, including computer games and television. This soci- 
etal shift is eroding opportunities for children to play. Early learning practitioners 
and educators must collectively work with children, families, neighbourhoods, 
policymakers, educational institutions, children’s organizations, and governments 
to refocus our knowledge about play and, more importantly, to bring play back 
into the centre of a child’s world. Why? Because child’s play = learning for life. 

Playing and Learning in Early Childhood Education evolved from a number 
of factors. A few years ago when working with early learning practitioners, I was 
intrigued and distressed to discover that some early learning practitioners did not 
have childhood experiences such as making mud cakes, creating snow angels or 
snow people, or having tea parties. Some had never built a fort out of wood pieces 
or blocks. A large percentage of early learning practitioners felt that outdoor play 
was a time for children to run off energy rather than recognizing that outdoor 
play can be an incubator for incredible exploration and discovery. It is common for 
some early learning practitioners to view outdoor play as a time for a “break.” And 
still others believed that it was far more important to offer children “academic 
type” exercises than play opportunities. These perspectives led me to want to cre- 
ate a textbook that would provide our up-and-coming early learning practitioners 
with an examination of how child’s play impacts every part of a child’s being and 
development—a book that would examine both indoor and outdoor play from the 
perspective of risk-taking skills, problem-solving abilities, interpersonal relation- 
ships with peers and others, and how the use of natural and loose materials in play: 

“plant the seeds, weave the ideas [and] nurture the growth” (Dietze, 2005) of chil- 

dren’s being. 
When Dr. Diane Kashin agreed to contribute to this book, she reinforced how 

new research is advancing government and early learning organizations to change 

policies and directions across our nation. In her chapters on language and literacy 

experiences, math and science concepts, dramatic play, and moving play to the 

next level, she clearly articulates the importance of developing play spaces and 

experiences that offer children opportunities to learn through exploration, discov- 

ery, wonderment, making predictions, and reflecting upon their experience and 
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learning. Diane helps us examine the changing roles and responsibilities of early 

learning practitioners in facilitating learning and in becoming learning and play 

partners with the children, families, and communities. 

Collectively, we wanted to offer early learning student practitioners and early 

learning practitioner graduates with a text that would highlight the theoretical 

concepts of play relative to each of the programming areas highlighted. We also 

sought to provide information that would bring insight into how theory informs 

the application of play experiences and how these two components support early 

learning practitioners in developing their philosophy and approach to working 

with young children. 
We have been inspired by the knowledge and skills that we have gained from 

our early learning practitioner students, our graduates, the children, and our col- 

leagues. This book represents a compilation of our learning acquired from our life 

journeys and being in the early learning field. We hope that by reading this text you 

too will gain new knowledge and skills to share with colleagues and our most pre- 

cious resource in our communities—the children. 

OUR VISION FOR THIS BOOK 

As we conducted research for this book, we recognized the importance of early learn- 
ing student practitioners having a text that would provide an in-depth examination 
of how play contributes to a child’s overall development. We wanted this book to 

* support early learning student practitioners in exploring the “who, what, 
when, how, and why” about children and play; 

* spark readers to engage in discussion and debate about the concepts and 
ideas presented; 

- highlight new research for the purpose of advancing thinking and learn- 
ing about the importance of child’s play to learning; 

* stimulate new and experienced early learning practitioners to examine 
their roles and responsibilities in creating stimulating, challenging, excit- 
ing, and unique play environments and experiences with children in both 
indoor and outdoor environments; 

* offer our readers tools to support them in educating parents about how 
early play experiences provide children with the foundational knowledge, 
skills, and attributes needed for later academic learning; 

* support early learning student practitioners in gaining the knowledge and 
skills needed to commit to ensuring that children in both urban and rural 
settings have access to quality play experiences; 

provide early learning student practitioners with information about the 
importance of play that would be incorporated into their working philosophy; 

contribute to early learning student practitioners’ developing a passion for 
and commitment to children and their play. 



APPROACH TO THE TEXT 

This text is intended to be user-friendly and a valuable resource that early learning 
student practitioners will use during their studies and refer back to as they enter 
any number of exciting career options with young children. Each chapter begins 
with messages from early learning practitioners to students, These messages and 
the application examples in each chapter are intended to help readers connect how 
the theoretical framework is used by early learning practitioners to inform their 
practice. 

Learning and Playing in Early Childhood Education differs from other texts 
in several ways: 

* First, many of the chapters discuss the concepts and programming per- 
spectives from both an indoor and outdoor play perspective. This book 
not only has a chapter devoted to outdoor play, it also clearly weaves in the 
importance of outdoor play to the development of the whole child 
throughout the text. 

* A second important feature of this book is the emphasis on play and learn- 
ing from infancy to school age. Many of the examples are relevant to all 
phases of childhood. 

* Third, this book introduces you to Canadian content and many Canadian 
educators, professionals, researchers, early learning practitioners, includ- 
ing Martha Friendly, Dr. Jane Hewett, and Dr. Charles Pascal, and children. 

* Another key feature is the discussion on technology and children’s play. It 
emphasizes the pros and cons about technology in early learning environ- 
ments and its role in child’s play. 

This book offers readers opportunities to see play from multiple perspec- 
tives. It introduces the concepts of reconceptualization and critical think- 
ing about play. 

- The final attribute of this book that differs from others is the approach 
taken in planning play space. The importance of creating a positive feeling 
tone within the early learning space and among the staff, children, parents, 
and community is emphasized. 

We believe that this text has many unique features and would be ideal for use in 
both play- and curriculum-related courses. We envision this text to have many 
applications across ECE diploma curriculum as well as in the curriculum of related 
degree programs. Observation courses, methods or curriculum courses, as well as 
content-specific courses such as those focusing on art, planning, the environment, 
language and literacy, math and science, will benefit from the content presented in 
this text. We see the possibility of this textbook being used from one semester to 
the next, as we recognize that it is unlikely that in one course all of the chapter con- 
tent topics could be addressed. We hope it will be a text that early learning student 
practitioners will refer to during their studies and as they launch their careers as 
early learning practitioners. 

Preface XXxili 
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The Content and Features of the Text: 

We believe that learning occurs when students are engaged in exploring 

subjects and concepts with others in their learning community. The pedagogi- 

cal layout of the text is designed to support learners in exploring the theoreti- 

cal concepts through stories, examples, and discussions among faculty and 

other learners. 

The text begins with the first three chapters introducing you to the founda- 

tional information on play. Chapter 1 examines the foundations of play. Chapter 2 

discusses the process of play, while Chapter 3 highlights the importance of con- 

ducting observations and documentation of children’s play. 

The next section of the book, Chapters 4 through 11, highlights the rela- 

tionship of play to programming areas including dramatic play, outdoor play, 

blocks, language and literacy, math and science, art, technology, and music. 

Chapter 12 outlines considerations to be made when planning play space. 

Chapter 13, the final chapter, examines how we can take play to the next level in 

our practice. 

The book features 

Opening Quotes: Each chapter begins with a quote that is intended to 
offer the reader “a place to begin” in thinking about one aspect of child’s 
play. 

Stories from the Field: At the beginning of each chapter, practitioners share 
their perspective on the topical issue the chapter will address. These mes- 

sages help set the stage for you to become familiar with how theory has 
informed practice, how new learning is essential in the field, and how the 
combination of theory and practice guides early learning practitioners in 
their daily work with children and families. 

Learning Outcomes: Each chapter begins with a series of learning outcomes 
that will be presented in the chapter. This helps the reader to become 
familiar with the core concepts of each chapter. 

Words of Wisdom Boxes: These boxes highlight perspectives on the chapter 
topic from Canadian experts. 

Stop... Think... Discuss ... Reflect Boxes: These boxes provide probing 
questions that are intended for you and members of your learning com- 
munity to explore and to trigger ideas, passion, and research interests 
beyond the content presented in the chapter. 

Key Terms with Definitions: Throughout the text, key terms are shown in 
boldface and definitions presented in the margins. 

Chapter Summary: At the conclusion of each chapter, there are key points 
identified that summarize the core concepts of the chapter and reflect the 
learning outcomes presented at the onset of the chapter. 

Review Questions: Each chapter offers the*learner questions to explore 
based on the content of the chapter. 



* Making Connections—Theory to Practice: Each chapter provides scenarios 
based on the content of the chapter. This section is intended to help the 
reader make the connection between theory and practice. 

* For Further Research: This end-of-chapter section provides suggestions 
for further discussion, exploration, and research. The exercises are 
intended to trigger debate, perspectives, and connect theory and research 
to practice. 

* Additional Reading and Weblinks: The listed resources support you in 
exploring further information on the core content presented. 

SUPPLEMENTS 

Playing and Learning in Early Childhood Education is accompanied by the follow- 
ing supplements, which all instructors will find helpful: 

An Instructor’s Manual which offers case studies, teaching and learning 
methods for consideration, and other resources to support active learning with 
students. 

A Test Item File (in Microsoft Word format) consisting of multiple choice, 
short answer/short essay, and essay questions. 

PowerPoint Presentations for each chapter that help to highlight and illus- 
trate key themes in the text. 

Please note that all of these supplements are available online. They can be 
downloaded by instructors from a password-protected location on Pearson 
Canada’s online catalogue (vig.pearsoned.ca). Simply search for the text, then 
click on “Instructor” under “Resources” in the left-hand menu. Contact your local 
sales representative for further information. 

CourseSmart for Instructors CourseSmart goes beyond traditional expec- 
tations—providing instant, online access to the textbooks and course materials 
you need at a lower cost for students. And even as students save money, you can 
save time and hassle with a digital eTextbook that allows you to search for the 
most relevant content at the very moment you need it. Whether it’s evaluating 
textbooks or creating lecture notes to help students with difficult concepts, 
CourseSmart can make life a little easier. See how when you visit www.coursesmart. 
com/instructors. 

CourseSmart for Students CourseSmart goes beyond traditional expecta- 
tions—providing instant, online access to the textbooks and course materials you 
need at an average savings of 60 percent. With instant access from any computer 
and the ability to search your text, you'll find the content you need quickly, no mat- 
ter where you are. And with online tools like highlighting and note-taking, you can 
save time and study efficiently. See all the benefits at www.coursesmart.com/ 

students. 
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Learning Outcomes 

After exploring this chapter you should be 
able to 

* discuss five perspectives on play and 

describe the similarities and differences. 

of each perspective; 

¢ explain the relationship of the United 
Nations Convention on the Rights of 

the Child to play; 

* describe how obesity, outdoor play, 

culture, consumerism, technology, and 

poverty impact the quality of play and 

child development; 

* discuss how various theorists such as 

Comenius, Locke, Rousseau, Pestalozzi, 

and Froebel, have influenced early 
learning practitioner's knowledge and 

practice about play and learning; and 

« describe the Canadian Association for 

the Education of Young Children’s 
(CAYC) position on play for preschool 

and school-aged children. 

Exploring the 
Foundations 
of Play 

Stories from the Field: 
Practitioner to Student 
When | began my college education, | thought that taking an early 
childhood education course would be easy—after all | had been a 

camp counsellor, a swimming instructor, and | was a babysitter in 
my neighbourhood during my teen years. | also grew up in a family 
with parents who believed in providing children with active learn- 
ing experiences. 

Prior to starting the compulsory play course, “I! thought, oh this is 
going to be a bit boring—why do we need to study about play? Play 
is play—that is what children do.’ | soon realized that play is a com- 
prehensive, complicated process that children engage in. Children 

make play look easy and natural, but it is not. Each aspect of their play 
has a developmental purpose—it is laying foundation for academic, 
social, physical, and emotional life skills. 

If | have any advice for students enrolled in Early Childhood 
Education programs, it is to carefully explore the concepts presented 

in your play course. Why? Because early learning practitioners who 
acquire a thorough understanding about the relationship between 
play and child development gain incredible skills in being able to figure 
out the types of experiences that would be most appropriate to help 
children grow and develop. 

| believe that understanding the various facets of play is an impor- 
tant investment in your time. Every day | use my knowledge about 
play in my work with children. Understanding play becomes your 
guide, your touch point, your reference, and your anchor for pro- 

gramming, interacting, and respecting the important work of children— 

that is playing. 

Melinda, ECE Graduate, 2005 
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CHAPTER PREVIEW ; 

Play—what is it? Does play have a defined “textbook” meaning? Is child’s play the 

same across cultures, genders, and age groups? Are there different types of play? 

Does it differ from urban to rural environments? Do children go through stages of 

play? Do all children play? Does play impact us later in life? 

As you can see, the word play brings forth many questions. It may also gener- 

ate many images in your mind. For some, we may have fond memories of our 

childhoods—being in dress-up clothes, making mud cakes, or playing with a 

favourite toy. Others may think about playing outdoors with friends and the freshly 

cut grass clippings while others may reflect upon the neat block structure they built 

with others at their child care centre. For some of you reading this, you may have 

vague or limited memories of play and childhood. There are many reasons for this, 

which may include stressful childhoods, lack of opportunity for quality play expe- 

riences, or limited exposure to other children and group play. Play is an important 

part of childhood. As you explore the concepts of play, we hope that it will trigger 

positive childhood memories. Ultimately, you will begin to connect the theory of 

play with the play experiences that you observe children participating in. 

Child’s play has long been important to early learning practitioners, parents, 

and professionals who have an interest in child development and human thought 

(Rutherford & Rogers, 2003). Throughout history, in every culture, children have 
played. It is a vehicle in which cultural attributes are passed from one generation 
to another. Through play, children communicate their feelings and ideas to other 
children and adults. Children gain physical development and experimentation 
opportunities. In essence, the subject of child’s play is complex as it formulates the 
foundation for child development. Understanding child’s play is pivotal to the role 
and responsibilities of early learning practitioners. 

Observing children’s play is one of the most important roles and responsi- 
bilities of early learning practitioners. That may seem strange to you at this point 
in your studies, but as you engage in your studies, you will note that the young 
child is at the centre of early childhood programming,.and it is through play that 
children learn and develop. Early learning practitioners examine the types of 
play that children participate in and use their observations to acquire informa- 
tion about the child so that appropriate programming may be organized that will 
expand play opportunities. Examining children’s play, visualizing how it may 
evolve, and reflecting on what has been observed and heard, sparks many ques- 
tions, ideas, and pathways for the early learning practitioner and children. Play 
becomes part of the road map for programming. Observing children’s play is dis- 
cussed in depth in Chapter 3 and is a dominant theme that is presented in each 
of the upcoming chapters. 

This chapter will introduce you to different perspectives about what play is and 
its importance in the lives of young children. Learning about the complexity of 
play will help you in understanding how a child’s play becomes your guide for 
facilitating quality programming experiences—one that meets the child’s develop- 
mental needs, learning, and interests. 
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WORDS OF WISDOM 

An Expert Describes the Importance of Play 
to Child Development 

Jane Hewes is a Canadian expert on play. In Let the Children Play: Nature’s Answer 
to Early Learning published by the Canadian Council on Learning, she makes a 
strong case for play because of its significant contribution to young children’s devel- 
opment. According to Hewes, being able to play is one of the key developmental 
tasks of early childhood. In fact, play is the leading source of development in the 
early years. Essential for children’s optimal development, play stimulates physical, 
social, and cognitive development in the early years. Children need time to play for 
the sake of playing. 

THE ORIGIN OF THE WORD PLAY 

Scott (2008) suggests that the origin of the word play is unknown. It is thought that 
the English adopted the word pleien meaning to “dance, leap for joy, and rejoice” 
from the Dutch in the later Middle Ages (c. fourteenth century). They translated it 
as pleg(i)an, which means “to exercise, or frolic.” Throughout history, movement 
and motion have been synonymous with the word play. 

Johnson, Christie, and Wardle (2005) indicate that “the Greek words for play 

and education were the same (paitheia); distinguished aurally by whether the 

accent was on the second syllable (pie deé ah: education) or the last syllable (pie 

dee ah: play)” (p. 3). Both words are derived from the Greek word for child, pais. 

Defining Play 

Discussions about play and learning, the definition of play, and the role of adults 

in children’s play are essential tenets in early childhood literature. The literature 

clearly articulates that children in all cultures learn through play. It is through play 

that children acquire knowledge, skills, and abilities that become the foundation 

for lifelong learning and development. Play is serious business for young children 

(Pascal, 2009). 

When we examine the literature on defining play, there is a clear distinction 

made between work and play. The concept of play differs from the concept of work ay is serious business for 

in that play is a self-chosen activity rather than prescribed. Play isa process rather _ young children (Pascal, 

than a predicted outcome or product (Wiltz & Fein, 2006). Work has a defined —_ 2009), 

intent and prescribed outcome. However, some would argue that play is a child’s 

work. 
According to Froebel (1887) children learn through play. It is serious and of 

significant importance to a child’s development. Because play and learning are 

interrelated, Froebel advocated that programming for young children must be 
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play-focused and that children have exposure to play experiences in both indoor 

and outdoor environments (Dietze, 2006). 

There are many perspectives on what the term play means. Henniger (2002) 

suggests that it is difficult to choose one definition that clearly defines play and its 

attributes. We need to think of play in broader terms—from building roadways in 

the sand, to building elaborate block structures, to rolling down hills or playing on 

a structure. Rather than provide you with one specific definition, we invite you to 

examine the following five perspectives and determine if there is one that resonates 

with you or if there are parts of each of the statements that you support. 

- “The generally accepted definition of play would include three large cate- 

gories: (1) sensori-motor play (large and small motor activity); (2) sym- 

bolic play, which involves representational abilities and includes the fantasy 

play of socio-dramatic play; and (3) construction play, which involves 

symbolic product formation” (Wolgang, Stannard, & Jones, 2001, p. 2). 

- Play is a multidimensional, developmental (Sutton-Smith, 1997) activity 

expressed through a variety of forms and actions (Tannock, 2008). 

“Play is the purest, the most spiritual, product of man at this stage and is 

at once the prefiguration and imitation of the total human life—of the 

inner, secret, natural life in man and in all things. It produces, therefore, 

joy, freedom, satisfaction, repose within and without, and peace with the 
world. The springs of all good rest within it and go out from it” (Froebel, 

1889, p. 25). 
“T believe that play is as fundamental a human disposition as loving and 
working” (Elkind, 2004, p. 36). 

For educators from Reggio Emilia of Italy, whose pre-primary schools have 
inspired others around the world, play is highly valued for its ability to 
promote development, but no more so than the complex and long-term 
projects in which children and teachers become engaged (New, 1998). 

There is no one perspective that encapsulates the importance, the breadth, or 
the complexities of play. As you examine the various tenets of play, you will gain 
insight into why play is pivotal to childhood for learning and development. 
Understanding the concept of play and the influence that adults have on a child’s 
play is complicated. It requires early learning practitioners to examine it from a 
variety of perspectives. Schwartzman (1978) says that “[t]oday we are still flying 
theoretical ‘kites’ in the study of play—only now there are more of them. This is as 
it should be because play requires a multiperspective approach. ...and resists any 
attempts to define it rigidly” (p. 325). 

In order for an activity to be considered play, the experience must include “a 
measure of inner control, ability to bend or invent reality, and a strong internally 
based motivation for playing (Bergen, 2009; Neumann, 1971). If parents or early 
learning practitioners try to label experiences as play, but in reality have prescrip- 
tive requirements to the activity, this becomes work not play. For example, it 
is really impossible to play with flash cards whose purpose is to have a child 
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Photo 1.1 Children’s play is stimulated by new experiences, materials, and the environment. 

memorize something depicted on each card. This is not playing. Young children 
quickly develop the skills to be able to differentiate between pure play experiences 
and work being disguised as play. 

As you read about play and begin to formulate the meaning of play for you in 
your role as an early learning practitioner, you will note that there are many 
national and international organizations such as the International Play Association 
(Canada) and the Canadian Association for Young Children (CAYC) that advocate 

for society to ensure children have the right and the opportunities to play. 
“Promoting the Child’s Right to Play’ is fundamental to all aspects of child devel- 
opment and is a key component in preserving community and culture, in the 
broadest sense” (International Play Association, Canada, 2006, p. 1). 

Throughout this book, the multi-facets of play will be examined. Think about 
the following as key reasons why early learning practitioners value play. 

Play 

* is a natural activity for children; 

* helps children understand their social, community, and cultural world; 

* supports children in understanding how to communicate and cooperate 

with other children. This sets the foundation for building social compe- 
tence which is linked to the development of resiliency; 

* impacts the child’s social, moral, and emotional development, which is 

essential to support stress, conflict management, and resiliency; 
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» is a vehicle that influences the development of,creativity, flexibility, and 

problem solving; and 

* capitalizes on a child’s natural curiosity and exuberance. (Pascal, 2009) 

According to Pascal (2009), when play experiences are well designed, children 

are given the opportunities to draw upon their imagination, individual interests, 

their emerging capacities, and their sense of curiosity and inquiry. Young children 

become highly motivated in the right play environment. 

Many authors begin textbooks with a discussion on play by looking at it from 

a historical perspective. In this book, we highlight the United Nations Convention 

on the Rights of the Child followed by some of the current societal issues that 

impact play, before examining some of the historical perspectives. We have taken 

this approach because both the international treaty and our societal issues help us 

formulate our views and perspectives on play and its role in early learning envi- 

ronments. It also stretches us to think about how children’s development can pos- 

itively or negatively be affected by their play environment. As you review this 

section, we encourage you to think about how you envision our society contributes 

to, or erodes, children’s play. 

THE UNITED NATIONS CONVENTION 
ON THE RIGHTS OF THE CHILD 

The UN Convention on the Rights of the Child is an international treaty that out- 
lines universally accepted rights for children. It provides countries such as Canada 
with a benchmark that is used to measure the treatment of children. It amalga- 
mates a variety of agreements into one document, including the Declaration of the 
Rights of the Child adopted in 1959. 

The Convention was officially approved by the United Nations in 1989, 
Canada ratified the Convention on the Rights of the Child on December 13, 1991. 
By ratifying the treaty, Canada made a commitment to comply with the articles of 
the Convention. This means that Canada has made a commitment to protect and 
enhance the basic rights of children through its policies, programs, and services. 
Article 31 refers to child’s play. You will also note below other articles of the treaty 
that are interrelated to child’s play. 

Article 31 of the UN Convention states: 

1. That every child has the right to rest and leisure, to engage in play and 
recreational activities appropriate to the age of the child and to participate 
freely in cultural life and the arts. e 

2. That member governments shall respect and promote the right of the 
child to participate fully in cultural and artistic life and shall encourage the 
provision of appropriate and equal opportunities for cultural, artistic, 
recreational and leisure activity. 
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Photo 1.2 Play is the right of every child. 

Article 3 states that, in all actions concerning children, the best interests of the 
child shall be a primary consideration. 

Article 12 indicates the child has the right to express his/her views freely and 
have them considered. 

Article 19 focuses on the prevention of child abuse and childhood injury. 
Adults have a responsibility to ensure that children have safe environments for 
their play episodes. 

Article 23 tells us that children with disabilities have the right to recreation and 
the fullest possible social integration and individual development. 

Article 29 states that education should be directed to a broad range of devel- 
opmental areas, including the child’s personality, talents, and mental and phys- 
ical abilities. 

Article 30 states that children of ethnocultural minorities, or of indigenous 
origin, have the right to their own culture. This includes their forms of play/ 
recreation. 
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THE IMPORTANCE OF EXAMINING SOCIETAL 

ISSUES AND CHILD'S PLAY 

There are a number of societal issues that impact play. As identified in Figure LL, 

Early learning practitioners and student prac can help bring play back int 

the lives of young children by making a commitment to promote play opportuni- 

ties. Quality play experiences are one of the most important strategies that will 

contribute to children developing the foundation for a healthy lifestyle. 

(Childhood \ 
ee. 

| ~ Societal 
"issuee and 
\. child's play 

‘ Culture 

‘Consumerism 

Figure 1.1 Societal Issues and Child’s Play 

There are some children living in Canada who are considered overweight or obese 
due to defined health conditions or genetic dispositions. Others may be labelled as 
overweight or obese due to environmental conditions. These environmental condi- 
tions may include family role models, parenting styles, a lack of active living expe- 
riences, a lack of availability of healthy food choices, living conditions, or poverty. 

Today, overweight and obesity among children is categorized as an “epidemic” 
in Canada. Currently, Canada ranks the fifth highest country out of 34 Organisation 
for Economic Co-operation and Development (OECD) countries for childhood 
obesity in the developed world. Twenty-six percent of young Canadians aged 2 to 
17 years are overweight or obese. About 55 percent of our First Nations children 
living on reserves are either overweight or obese and 41 percent of Aboriginal chil- 
dren living off reserves are considered overweight or obese. In 1978, 12 percent of 
children aged 2 to 17 years were overweight. Three percent were obese. By 2004, 18 
percent of this age group was overweight and 8 percent obese (Katzmarzyk, 2004). 
The obesity rates continue to increase. : 

The increases in overweight and obesity conditions are similar among boys 
and girls. The number of children between the ages of 2 and 5 years who were over- 
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weight or obese has remained constant from 1978 to 2004. However, during that ; 
same period, the overweight/obesity rate for children aged 6 to 11 years increased How overweight and 
from 13 percent to 26 percent (Katzmarzyk, 2004). obesity are defined 

In a report prepared for the House of Commons, Canada entitled Healthy Overweight and obesity are 
Weights for Healthy Kids, (2007), it states that “First Nations children between the _ generally defined based on a 
ages of 9 and 11 years are twice as likely to be overweight as their 3- to 5-year-old Body Mass Index (BMI) 
counterparts (29% versus 13%)” (p. 2). These findings are of major concern to First screening tool that calculates 
Nations community leaders, governments, policymakers and children advocates. ene nue 

ee . Gener 
Obesity issues during childhood fluctuate across the Canadian landscape. For he weight in ee is : 

example, in the Healthy Weights for Healthy Kids report (2007), it states that “In divided by the square of 
2004, the combined overweight/obesity rate of those aged 2 to 17 years was signif- _height in metres. Cole, 
icantly above the national average (26%) in Newfoundland and Labrador (36%), _ Belizzi, Flegal and Dietz 

New Brunswick (34%), Nova Scotia (32%) and Manitoba (31%)” (p. 2). (2000) identify a a of 

Children with poor diets and lack of exercise are vulnerable to an array of ee 
health problems. The health implications for children who are overweight or obese —_30 or oe is identified as 
include chronic diseases such as high blood pressure, Type 2 diabetes, heart attack, obesity (Canning, Courage, 
joint problems, and mental health issues. For example, a 2010 study released by — & Frizzell, 2004). 
Statistics Canada found that just under 1 percent of Canadians aged 6 to 19 years eae 
have high blood pressure, while 2.1 percent are on the borderline of developing the 
condition. Janssen, a co-researcher in the study found that elevated blood pressure 
levels were most pronounced among the youth who were overweight or obese and 
high blood pressure rates were significantly higher among overweight or obese 
girls aged 6 to 11 years and boys aged 12 to 19 years. 

Appropriate role modelling, nutrition, and active play are vital to children and 
their wellness. Children require appropriate play spaces, where they can run, jump, 
climb, and be free to explore. Children who have access to interesting tools and 

resources in their play space will become intrigued and want to use them in their 

play. The use of the tools and resources increases the potential for children to 

engage in more physical movement. This ideal lifestyle must be role-modelled dur- 

ing a child’s early years in order to establish this as a daily living practice and be 

continued throughout childhood. 

There are many reasons cited in the literature as to why there has been a reduction 

in the amount of outdoor play young children participate in. Some suggest it is 

because of the concerns adults have for childhood safety. Others indicate it is 

because children will be injured or bullied while playing outdoors (Johnson, 

Christie, & Wardle, 2005). Then there are those who express concern that the urban 

and rural play spaces are not suitable for children’s play. As outlined in the previ- 

ous section, despite the concerns, there is sufficient evidence to suggest that chil- 

dren who are not active are at high risk of becoming overweight and develop a host 

of diseases that may follow them into adulthood. 

As you begin to examine play, you will soon recognize that there are many ben- 

efits of outdoor play for children that can’t be emulated in indoor environments. For 

example, children’s power of observation of their environment is much sharper 
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in outdoors than in indoors (Rudolphy& Cohen, 1984). The out- 

door environment has a significant impact on a child’s developing 

motor skills and self-concept. Outdoor play stimulates social play 

because there is more space than indoors, the noise levels are less 

distracting in outdoors, and there are more active play opportuni- 

ties. The outdoor play environment is where children gain overall 

control over their bodies—a control that is essential to their total 

development. 

Outdoor play impacts a child’s physiological and psychologi- 

cal development. When children play outdoors they gain exposure 

to light and sunshine. Children need the stimulation of the sun 

and light to nourish the human body (Liberman, 1991). The 

exposure to light decreases the heart rate, blood pressure, respi- 

ratory rate, blood sugar, and lactic acid in the blood following 
active movement. The active movement increases energy, strength, 

endurance, tolerance to stress, and the ability of the blood to 
absorb and carry oxygen (Kime, 1980). These key bodily functions 
influence cognitive, physical, emotional, and social development. 

Children who do not have sufficient outdoor play are at risk 
of experiencing vitamin D deficiency. This is a critical vitamin 
needed for the development of the healthy vertebrate skeleton 

Photo 1.3 All aspects of a child’s develop- _ during the preschool and pre-adolescent years. 
ment are influenced with outdoor play. Although there is sufficient evidence to support outdoor play 

in early learning programming, it continues to be one of the 
major deficiencies in program design. Organizations such as the Canadian 
Association for Young Children (CAYC) and The National Association for the 
Education of Young Children (NAEYC) maintain that since children’s physical 
development is occurring so rapidly, children need daily, active, outdoor play 
experiences to use large muscle skills, to learn about their outdoor environments, 

and to experience freedom not always possible indoors. Hewes (2006) suggests 
that adults—parents and early learning practitioners—must take the same care in 
designing the outdoor play environment as they pay to the indoor environment 
because of the growing body of evidence on the developmental significance of con- 
tact with nature, light, and the quality of play experiences. You will read more about 
these components in Chapter 5, which is devoted specifically to outdoor play. 

Outdoor play is an integral part of the early learning experiences. It requires 
planning for all types of weather across our Canadian landscape. The life practices 
established during the early years affect later life—children need to be exposed to 
outdoor play as part of their daily living routine. 

Technology | 
Today’s children have far less face-to-face play experiences with other children and 
their natural world than 20 years ago. There are many reasons for this; one of 
which is the exposure to technology. Children as young as 2 years of age are now 
exposed to technology as part of their daily living experiences. In some instances, 
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adults are using technology to entertain children or using it as a form of play, 
rather than the active play experiences that are essential for children, As you will 
read in Chapter 10, there is great debate about the role that technology should play 
in childhood. Parents, educators, and policymakers continue to examine the 
relationship, benefits, and dangers of mixing child’s play with technology. Many 
advocates of play continue to express concerns that technology must not erode 
child’s play. 

Photo 1.4 There is controversy on whether children need technology in their early years. 

Culture 

Canada is home to one of the world’s most diverse populations and has self- 
identified as a multicultural society (Canadian Heritage, 2007). It is one of the 
few countries with a national policy that focuses on respect for diversity, multi- 
culturalism, and anti-racism (Friendly & Prabhu, 2010). 

“Culture refers to the underlying beliefs, patterns of behaviour and assump- 
tions of a group that are passed on from one generation to the next. Culture is 
developed from a society’s key values” (Dietze, 2006, p. 25). Early learning and 
child care programs in Canada service families with differing beliefs and values on 
a variety of subjects, including the value of child’s play to development. 

Around the world, play appears to be a universal activity for most children, 
provided that they are not being exposed to events such as famine, war, or natural 
disasters. The amount of time and attention invested in child’s play is influenced 

by family, community, resources, and beliefs about the relationship of play to 
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development. Despite parental and societal beliefs aboyt play, children have the 
innate ability to take articles such as dolls, rocks, balls, or wood and other mate- 
rials within their environment and use them for play. Hughes (1999) calls play a 
“true cultural universal.” Play is an “enculturing” process—it is the foundation 
for children to learn about their culture and the diverse communities in which 
we live. 

Each family and culture brings important values and diversity to our Canadian 
society. As identified by Friendly and Prabhu (2010), early childhood is the prime 
time for young children to learn about and develop positive thoughts, feelings, and 
respect for diversity. These attributes are effectively illustrated in early learning 
programs that philosophically incorporate social inclusion into both policy and 
practice. 

Photo 1.5 Some families prefer their children not to play outdoors in the Canadian winter 
climate while others believe that it is essential for their child’s development. 

Early learning practitioners have a responsibility to become familiar with com- 
mon practices to ensure diversity is understood and appreciated. The play space 
and play experiences introduce children to materials and experiences that broaden 
a child’s knowledge about life. Families collectively are ‘brought together in an 
effort to build a strong family—child~community appreciation. 

Parental perspectives on play may differ from one region of the country to 
another or from one family to another. For example, parents who have grown up 
in a country such as Norway, where their culture values outdoor life and freedom 
to explore, will have different perspectives on outdoor play during the winter 
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months than parents who come from a warm climate and who have not had life 
experiences in the colder temperatures and weather conditions such as snow. 
Children coming from rural Canada and from farming communities have different 
play experiences from children living in an urban environment. Families who have 
immigrated from Middle Eastern countries to Canada may exhibit different beliefs 
about child-rearing, family values, and the use of natural resources such as water 
than European immigrants. 

Below, you will find aspects of research findings that illustrate some of the 
potential cultural differences in relation to play. Examine each of the statements 
below. Then, think about how these differences may impact the play experiences 
in early learning centres, blended families with different cultural orientations, 
neighbourhoods, and your personal understanding of play and its importance for 
children. 

* Whiting (1975) indicates that children play more when a culture supports 
them roaming about the community playing with whomever they choose. 

- European—American mothers emphasize independence and self-expression. 
Parents of Chinese descent focus on social harmony and respect for rules 
(Haight, Wang, Fung, Williams, & Mintz, 1999). These parents require play 
to concentrate on proper conduct. 

* Parents of Indonesian descent respond to an infant’s needs until the child 

is mobile; then older siblings become the play partners with the child. The 

siblings scaffold the play, while the parents provide the guidance and 

direction for correct child behaviour. 

* Parents of Japanese descent focus their child’s play on social interactions and 

communications (Tamis-LeMonda, Bornstein, Cyphers, Toda, & Ogina, 

1992). 

- Parents from countries with a shortage of water, such as Jordan, may not 

appreciate children using water as part of their daily play experiences. 

Play is influenced by a child’s culture and environment. When children from 

different cultures come to early learning places, practitioners must consider each 

of the cultural attributes that children bring to the environment and determine 

how to best support each child. For example, in 2006/2007, in Vancouver, 55 per- 

cent of primary students did not have English as a first language (Pence & Pacini- 

Ketchabaw, 2008). This finding would be consistent among larger cities across 

Canada. This means many children come to early learning programs with their 

cultural norms and language differences; some of which may be common among 

families or conversely very different. Early learning practitioners work with the 

parents and children to provide a play environment that meets the needs of all chil- 

dren in the early learning centre. 

For those early learning practitioners who have not been exposed to cultural 

diversity, it is important to learn about the children’s cultures. This helps you to 

reach beyond your sphere of knowledge and contributes to you gaining insight 

into the relationship of culture to play. Networking with colleagues, families, and 

Cultural norms are 
behavioural patterns or 
beliefs that are common 
among specific groups of 

people. Such behaviours 
and beliefs are generally 
learned from parents, 
extended families, peers, 
and other significant peo- 
ple in the child’s life. 
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Photo 1.6 This child shares with his mother his portfolio that documents some of his play 
experiences. This parent takes an active role in revisiting play experiences with her son. 

professionals internationally is a valuable strategy to acquire an understanding of 
how children’s cultural backgrounds impact play and development and how the 
cultural attributes may be exhibited in play episodes. 

Early learning practitioners benefit from observing and listening to children 
during play. Children’s conversations with their peers during dramatic play provide 
early learning practitioners with valuable insight into a child’s cultural, family, and 
community celebrations and traditions (Jalongo & Isenberg, 2004). These insights 
guide early learning practitioners into the types of new materials and experiences 
that may trigger a child’s interest and expand their knowledge about play, culture, 
and problem solving. 

eee in ee based a al none . there play expe 
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As young children spend more time connected to technology and television, inva- 
sive marketing to children has dramatically increased. Marketing toys, food, and 
entertainment is commonplace. The industry magazine KidsScreen suggests that 
advertising agencies are interested in the infancy-to-three-year-old demographic 
because they are trying to bombard children with understanding branding at a 
young age. Children today often recognize brands and status items by the age of 3 
or 4. Beder (1998) indicates that in one study conducted “52 percent of 3-year-olds 
and 73% of 4-year-olds ‘often or almost always’ ask their parents for specific 
brands” (p. 101). Brand loyalties and consumer habits formed during childhood 
will be carried through to adulthood. 

Canadian consumers spend in excess of $1.15 billion on toys annually 
(Canadian Toy Testing Council, 2001), while the toy manufacturers spend millions 
annually on toy advertising. The advertising of toys is generally the child’s first 
exposure to consumerism. 

The Canadian Toy Testing Council indicates that one of the biggest concerns 
about the marketing of toy ads is the exaggeration of the product. Young children, 
because of their inabilities to distinguish fact from fiction, think that particular 
toys have the capability of doing many neat things because of the advertising they 
have been exposed to on television. This is of concern, because children between 2 
and 5 years of age do not have the cognitive abilities to differentiate between a TV 
program and a commercial, or reality and fantasy. 

With advertising now being expanded to include television, print, and etailing 
via the internet to children, the Canadian Paediatric Society is examining the 
impact of advertising on the lives of children, especially as they deal with the 
number of children who are overweight or obese. They suggest that most food 
advertising during children’s programming shows fast foods, soft drinks, candy, and 
pre-sweetened cereals. The commercials for healthy food make up only 4 percent 
of the advertising shown. 

McNeal (1992) outlines the stages in the evolution of a child consumer. 

* Infancy to 2 years—children accompany parents shopping where there 

are all sorts of products displayed. These children are usually placed in a 
shopping cart where items are placed at their eye level. 

Age 2 to 3 years—children accompany parents and begin requesting 

items. They begin to make the connections between television advertising 

and store items. The more the exposure to television, the more the chil- 

dren begin to express “wants.” During this phase, children begin to use 

strategies such as whining, screaming, or tears to influence parents in pro- 

viding them with desired items. 

Age 3 to 4 years—children accompany parents and begin selecting items 

that they desire. At this phase, they begin to exhibit a desire for specific 

brands of items. Children have made many connections—they are able to 

express wants—to the stores where the products are available, to finding 

15 



16 Chapter 1 

the items in the particular stores. This is defined as the stage in which a 

child expresses an understanding of the want-satisfaction process in a 

market-driven society. 

* Age 4 to 5 years—children accompany parents and make independent 

purchases. This is the phase when children choose their products and take 
their products to the check-out counters. 

According to the Media Awareness Network (2010), the concerns about how 
advertising impacts children have led to some jurisdictions banning advertising to 
children. For example, in Québec there is a ban on all print and broadcast adver- 
tising aimed at children under thirteen. Similarly, Sweden has banned advertise- 
ments aimed at children under 12 and it is lobbying the European Union members 
to adopt similar policies. 

Early learning practitioners play a role in educating children about con- 
Media literacy with sumerism and reducing the need for children to express the “I want ...I need” 

young children refers to statements. Materials available to support children’s play should be chosen for the 
children being able to versatility they offer children. Products that do not promote play, such as many of 
view the media messages _ the electronic toys, or materials that promote sedentary action, should be replaced 
as seen on television, in with more appropriate items. Early learning practitioners discuss with children, 
LG Fags men (especially school-aged children) the intent of the advertising in relation to the 
pene canons characteristics of particular products. Over time, with appropriate adult guidance, 
with the message based on Children can begin to develop an understanding of media literacy. Further infor- 

their life experiences. mation on electronic toys will be highlighted in Chapter 10. 

Stop... hink ... Discuss... Reflect. 
How does consumerism impact child’s play? Why? What signs might you — 

observe in an early learning and child care centre that would lead you to be 
concerned about consumerism and the children? How might your con- _ 
‘sumerism impact children and families? Do consumerism and technology — 
depend on the socioeconomic status of children and their families? Why or 
why not? — ge ee 

Canada is ranked 20th out of 30 of the world’s wealthiest nations, as defined by the 
Organisation for Economic Co-operation and Development; yet, according to the 
2009 Report Card on Child and Family Poverty in Canada, more than one million 
children living in Canada are growing up in poverty—this translates into one in 
nine children living in poverty. These numbers do not reflect the one in four First 
Nations children who now grow up in poverty. The rate of child poverty has 
remained at about 12 percent for the past two decades (Statistics Canada). The 
Report Card also indicates that while children under the age of 18 make up 22 per- 
cent of Canada’s population, they represent 37 percent of those using food banks. 



Exploring the Foundations of Play 

Child poverty also impacts the child’s levels of health and education and 
behavioural attributes. This is reinforced in the Determinants of Health as identi- 
fied by the Public Health Agency of Canada (2010). There are 12 key determinants, 
which include income and social status, education and literacy, physical and social 
environments, gender and culture. The quality of play is influenced by these deter- 
minants. Access to play materials, peers, space, and positive role modelling are 
common factors that positively or negatively affect play experiences. 

Poverty adds stress to families. Parental stress impacts the developing child. 
Families living in poverty suffer from more anxiety, depression, and irritability 
within the family unit (Driscoll & Nagel, 2005), which in turn impact a child’s 
feelings of worth and the freedom needed to explore her or his environment. 
When parents have constant worries and stress about employment, housing, debt 
repayment, and needs of their children, they have less human resources and 
resiliency needed to nurture and support children. This in turn reduces the 
child’s intuitive needs to express curiosity, creativity, independence, and self- 
control. Excessive stress, regardless of source, disrupts the neuron pathways of a 
child’s developing brain, which can cause lifelong problems (National Scientific 
Council on the Developing Child, 2005). Children new to Canada and Aboriginal 
families are at greater risk of living in poverty (Canadian Children’s Right 
Council, 2009). 

Statistics indicate that children in low-income families suffer a higher rate of 
accidents during their play. One of the reasons identified is that some of the neigh- 

bourhoods where families in poverty live have more safety issues than more affluent 

neighbourhoods. The lack of quality play materials and equipment may also con- 

tribute to the higher level of accidents. When children do not have access to quality 

play experiences during the preschool years, they have reduced opportunities to 

develop the required physical, social, emotional, and cognitive developmental mile- 

stones during that expected phase of life. These milestones are essential for children 

to reach their full potential. 
The simple story below as presented in Toward a Healthy Future: Second 

Report on the Health of Canadians (2006) makes linkages to health, child devel- 

opment, family, and play. 

‘Why is Jason in the hospital? 

Because he has a bad infection in his leg. 

But why does he have an infection? 

Because he has a cut on his leg and it got infected. 

But why does he have a cut on his leg? 

Because he was playing in the junkyard next to his apartment building and 

there was some sharp, jagged steel there that he fell on. 

But why was he playing in a junkyard? 

Because his neighbourhood is kind of run down. A lot of kids 
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play there and there is no one to supervise them. ¢ 

But why does he live in that neighbourhood? 

Because his parents can’t afford a nicer place to live. 

But why can’t his parents afford a nicer place to live? 

Because his Dad is unemployed and his Mom is sick. 

But why is his Dad unemployed? 

Because he doesn’t have much education and he can't find a job. 

But why. . .?” 

Stop .. i , Think (| Discuss. Reflect 
Think of: a A -year- -old child whe lives with her mother and three siblings aged 

wile; three, and eighteen months respectively. They live on the tenth floor of a 

high-rise block in a two- bedroom apartment. How does this impact play? Is 

there room for the child to play? Is there room for movement? Will the child be 

able to keep 1 materials in the environment so that she may return to play i in an 

hour or the next day? If no, does that have any impact on play? 

_ Now think of the outdoor experience. As the children go to the play area—it 

S 4 isthe parking lot at the apartment. There is space for the child to run around, but 
the child is required to move each time a car comes. How does this impact play? _ 

Does the economic situation of the family influence the amount = type of ey ee 

oe that children participate int Why or why not? : 2 

BRAIN DEVELOPMENT 

In recent years, early learning practitioners have benefited from the brain develop- 
ment research that has been conducted by researchers from a variety of disciplinary 
backgrounds, including neuroscience, psychology, and child development. The 
research has confirmed that there is a relationship between play experiences and 
brain development. Bergen (2009) indicates that although it is difficult to find his- 
torical evidence, there has long been speculation that the evolution of the human 
brain and play has occurred simultaneously. During the first 5 to 6 years of life, play 
development and brain development have similar complementary features. 

A child’s brain is rapidly developing during the early years. Brain development 
is complex and is influenced by both biology and environment. The genes formu- 
late the base for the development and the environment is the critical vehicle in how 
the brain develops (NCAC, 2007). The growth and development of the brain are 
influenced by a child’s experiences and environment. 

Human beings become a reflection of the environment in which they develop 
(Perry, 2004). For example, if young children are exposed to environments that are rich 
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with experiences, safe, and predicable, “the child can grow to be self-regulating, 
thoughtful, and a productive member of family, community, and society” (Perry, 2004, 
p. 1). Ifa young child’s world lacks supportive relationships, is chaotic, bored, and lacks 
limited nutrition and stimulation, “the child is more likely to become impulsive, 
aggressive, inattentive, and have difficulties with relationships” (p. 1). This reinforces 
the importance of children having access to appropriate environments. 

The Canadian Institute of Child Health (2008) indicates that there are four 
principles of brain development: 

The child’s environment shapes the brain’s wiring; 

a child experiences the outside world through the senses—seeing, hearing, 
smelling, touching, and tasting—which enables the brain to create or 
modify connections; 

the brain operates on a ‘use it or lose it’ principle; and 

relationships with other people early in life are the major source of devel- 
opment of the emotional and social parts of the brain (p. 2). 

Optimal brain development requires children to have positive life experiences 
that include good nutrition, a nourishing and stimulating environment, and quality 
relationships. If the child’s environment is one that encourages creativity, exploration, 
and wonderment, there are more opportunities for optimal brain development. To be 
creative, to explore, and to wonder are components best achieved through quality play 

experiences. 

The neural systems that shape our development happen during the early years. 
During the first four years of a child’s life, his/her developing brain becomes organ- 
ized based on the child’s life experiences and environment. Perry (2004) indicates 
that the neurons, neural systems, and the brain change in a “user-dependent” 
way. The “synaptic connections increase and strengthen through repetition, or 
wither through disuse” (p. 1). The brain adapts to the experiences of each child. 

Play experiences support brain development. Children who participate in con- 
sistent, enriched, and stimulating play experiences are in a position where optimal 
development is being fostered. Examine the following play experience. Marley, 

Marti, and Megan decided after reading the story of Elmer to make an elephant out 

of boxes. They began by discussing how they could make an elephant. They asked 

each other what they could use. Then finding boxes, fabric pieces, and glue they 

began to make an elephant. They had to determine how they were going to place 

the boxes. They engaged in dialogue that led to verbal negotiations among the 

children. They determined that they did not have anything to use for a trunk and 

they did not know what they could use. This required them to think about ele- 

phant trunks and then explore the types of materials that could be used to achieve 

their desired trunk. They also returned to the storybook so that they could exam- 

ine the elephant’s trunk. In consultation with their early learning practitioner, 

Suzanne, the children examined a variety of pieces of tubing; some of which were 

pliable and others rigid. They examined each to determine which would be most 

like an elephant’s trunk. They determined that they needed to see a live elephant 
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so that they could watch how the trunk moves. This required the children and the 

early learning practitioner to look up clips about elephants on the internet, as the 

children did not have access to a place where they could observe a live elephant. 

When children have opportunities for such play episodes, their play requires them 

to use their brain capacity to engage in language, problem solving, socialization 

skills, resource identification, and physical activity. 

Recognizing that the child’s brain is sculpted by her or his early experiences, 

which impact the development of the neural circuits known as the “synapses,” the 

environment to which a child is exposed requires careful consideration by adults. As 

identified by National Childcare Accreditation Council (NCAC) (2007), “the archi- 

tecture of the brain and skills are built in a hierarchical ‘bottom-up’ sequence. 

Foundations are therefore important, as higher level circuits are built on lower level 

circuits” (p. 8). When children do not have opportunities to achieve a solid founda- 

tion at the lower level, it is much more challenging for them to attain the higher- 

order skills because the lower-level circuits are not properly structured or wired. 
When you think about children achieving optimal brain development oppor- 

tunities, we ask that you reflect on play and adult—child relationships. Play is meant 
to be interactive so that children may respond to their environment and the envi- 
ronment is organized so that it triggers play. Play that is child-initiated and child- 
directed is more likely to meet the needs of each child than adult-imposed play. 
Play is one of the best investments that can be made to support the child’s brain 
development and growth potential. 

Observing child’s play helps early learning practitioners know the correct tim- 
ing for offering new, stimulating experiences in the play environment. For exam- 

ple, when children stop playing with materials, use the materials in a repetitive way, 
or play in particular experience centres, adults take this as a cue that there is a need 
to examine the child’s interests and add new play options that will embrace the 
child with new challenges and opportunities to learn through play. 

In this section, we have examined the current issues that impact child’s play. 
Understanding these issues is important because they provide you with the con- 
ceptual lenses of why play is as essential today as it was from a historical perspec- 
tive. Early learning practitioners benefit from continuously examining how play is 
interwoven with child development. Understanding the theory and application of 
play is an essential skill that early learning practitioners use in their daily practice. 

AN OVERVIEW OF THE CLASSICAL, MODERN, 
AND CONTEMPORARY PERSPECTIVES ON PLAY 

Students frequently ask educators why there is a need to examine the classical, mod- 
ern, and contemporary perspectives on subjects such as play. Does it help early learn- 
ing practitioners meet the needs of young children today? The simple answer is yes. 
Examining the varying beliefs about play helps students and early learning practi- 
tioners explore how the historical values, beliefs, and philosophies shape and influ- 
ence our practices today. The information guides us in questioning past practice, 
current practice, and future practice. This contributes to building new “knowledge.” 


